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■■ based■on■iaLs
The Read Forward tests are based on the 
framework established by the International 
Adult Literacy Survey (IALS). The Survey was 

sponsored by the Organization for Economic 
Co-operation and Development (OECD) in 
partnership with Statistics Canada and the 
American Educational Testing Services. In the 

Read Forward is the same as other adult 
reading assessment tools. It is a series 

of tests that adult learners and practitioners 
can use to assess changes in reading over 
time. But Read Forward is also very different. 
It is an assessment for learning as well as of 
learning. It places the importance of feedback 
at centre stage. It begins with the premise that 
a learner’s score on a reading assessment test is 
only partial feedback, and that the true benefit 
of the assessment comes when learner and 
practitioner talk about what the score means in 
relation to strategies and learning.

Read Forward is designed to provide a clear 
measure of incremental improvement in 
document and prose reading made by adult 
learners in a wide variety of programs and 
settings: literacy and basic education, vocational 
and essential skills, upgrading, GED, workplace 

and college. It is equally relevant for groups 
and one-to-one, and can be used by learners, 
instructors, tutors and coordinators. 

The focus throughout Read Forward is on real-
life reading. All the tests have learners reading 
texts that they may encounter in everyday 
life, which helps to keep the focus on reading 
skills, compared to most academic assessment, 
which tests learners’ knowledge of specific 
topics. In the pilot studies conducted during 
the development of Read Forward, learners saw 
and appreciated the connection between the 
content of the tests and their day-to-day lives.

Read Forward provides instructors and learners 
in all kinds of programs an easy-to-use tool that 
both measures reading skills in the real world 
and provides a method for focusing on learning 
strategies for reading improvement. 

“Learners should receive constructive 
guidance about how to improve.”

Fenwick and Parsons (2009)

The Structure of Read Forward
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mid-1990s and again in 2003, it measured adult 
literacy proficiency in using prose, documents 
and numeracy skills, with the addition of 
problem-solving skills in 2003. Read Forward, 
however, assesses prose and document skills 
only. IALS defined five levels of literacy skills; 
Read Forward is informally referenced to the 
first three of these levels. (For more information 
about IALS, please see appendix 1.)

While there are divergent perspectives about 
the relevancy of IALS to assessment, Read 
Forward chose to use the IALS framework for 
three reasons. It offers an alternative measure 
of adult reading skills than the usual school 
grades. It is internationally recognized, and 
influences government policy. And, mostly, 
IALS can contribute to a common language 
for adult reading assessment. Read Forward 
connects IALS to programs in the most 
important way: it provides learners with a 
tool to demonstrate and understand how their 
reading is improving.

The span of reading skills across IALS Levels 1, 2 
and into Level 3 is very wide. Improvement in 
reading must therefore be substantial to move 
from one IALS level to the next. This makes it 
difficult to use the IALS levels to demonstrate the 
more incremental improvement customarily 
seen among learners in time-limited programs. 
Acknowledging this, Read Forward took 
the first three levels of IALS and, based on a 
statistical analysis of IALS data, broke those 
first three IALS levels into six smaller segments. 

Read Forward’s structure thereby demonstrates 
reading improvement across shorter distances, 
making changes in reading skills more visible 
to both learners and practitioners.

■■ the■segments
Read Forward’s six segments, Segments A 
through F, provide close measurement of 
improvement in reading. They were developed 
based on a analysis of IALS, and on data of 
native English language speakers.

Although based on IALS Levels 1 through 3, 
Read Forward’s segments do not cover the full 
range of those three levels in IALS. The lower 
half of Level 1 is not included because it requires 
instructor assistance to take the test, such as 
having an instructor read the questions aloud. 
The upper half of Level 3 is also not included 
because Read Forward is primarily for adults 
reading in IALS Levels 1 and 2. The first part 
of Level 3 is included so that learners can see 
their improvement toward and into that level. 
In the IALS framework, Level 3 is deemed to be 
the minimum level of literacy that adults need 
to be able to fully participate in a knowledge-
based society. 

Each Read Forward segment overlaps slightly 
with the segment before and after it. This 
reflects the idea that measuring reading skills 
within segments must represent the fluid 
nature of building and strengthening reading 
skills. Learning to read is not a linear process 
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“Learners looked forward 
to being able to track their 
progress throughout the 
year using these tests.”

that moves in only one direction or that can 
be precisely subdivided into separate segments. 
Learners have reading skills that reach back 
and forward into neighbouring segments. The 
diagram above shows the overlapping segments 
from Read Forward and how they correspond 
to the IALS levels from which they’re derived.

Each segment works with the set of skills that 
a learner is capable of at that specific stage of 

reading, and the texts and test questions in each 
segment target those particular skills. Later in 
the guide, in the discussion on how to select a 
test, there is a table detailing the skills required 
to complete each Read Forward segment.

For further information about how the Read 
Forward segmentation meshes with the 
International Adult Literacy Survey framework, 
please see appendix 1.
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■■ the■Contents

 ✦ This User Guide that contains:
 ✓ The introduction, which you are reading now.
 ✓ How Read Forward Works, which explains the unique 
design of Read Forward and how to optimize using it in 
your program.

 ✓ How to Use Each Segment, which provides specific 
instructions on how to prepare, administer, mark and give 
feedback on tests in specific segments. 

 ✓ Three appendices, which provide you with more detailed 
information.

 ✦ A USB flash drive that contains all the tests and forms 
used in Read Forward. They can all be printed and 
photocopied for educational purposes. The flash drive 
is organized into various folders:

 ✓ Tests This folder contains six more folders, one for each 
of the segments. In each of these folders you will find all 
five tests for that segment, thus a total of 30 tests. Please 
note that each test must be printed and photocopied 
double-sided so that it will be in the correct order.

 ✓ Answer Keys There are six files in this folder, one for 
each segment, containing a total of six answer keys for 
the 30 tests in Read Forward.

 ✓ Locators This folder contains six files: two locator tests, 
two locator answer keys, and two score sheets. Please note 
that each locator test must be printed and photocopied 
double-sided so that it will be in the correct order.

 ✓ Results/Feedback The folder contains six results 
feedback forms, one for each segment.

 ✓ Note that due to the large nature of these files they may 
take a longer time to print.
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Design Considerations

Read Forward was designed based on current research and developed by experts 
and practitioners in the fields of reading, literacy, essential skills and statistics. It is 
a flexible and low-stakes tool to assess reading improvement. It provides a rating 
scale that learners can use to compare their scores, see their improvement, and 
reference their scores to an international adult literacy scale. 

The design of Read Forward was guided by the following principles:

 ✦ Easy to use: Read Forward is accessible to practitioners as it includes paper 
and pencil tests that can be photocopied. This User Guide provides clear 
instructions on how to administer and mark the tests, and on how to provide 
feedback. Each test only requires an hour of time. The tests can be locally 
administered and marked, and test results can be linked to learning strategies.

 ✦ Effective for a variety of adult learning programs: Read Forward’s series 
of tests span a wide range of reading skills, from adult literacy to post-
secondary college levels. It is an effective assessment resource for adults 
in a variety of programs with different delivery methods and in different 
settings, for example, literacy and basic education, vocational and essential 
skills, upgrading, GED, workplace and college. 

 ✦ Connecting results to reading goals: Read Forward can help learners 
connect reading test scores to their learning goals. Practitioners can use 
the results feedback forms to closely guide learners’ reading progress by 
connecting test results to current strategies. 

“Some of the illustrations were 
familiar and some were not. Learners 
said that this raised their awareness 

about cultural diversity.”
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 ✦ Applicable to diverse cultures, ages, genders and life situations: Read 
Forward texts were developed to reflect a variety of real-life reading tasks 
that different adults in different communities and regions in Canada might 
encounter in their everyday lives.

 ✦ Based on everyday reading: The texts that were developed for Read Forward 
tests were developed for adult reading. The texts are evenly divided into 
three categories that reflect where everyday reading takes place: in the home, 
the community and the workplace. Examples of everyday reading include 
reading cellphone text messages, traffic signs, cereal boxes, newspapers, 
email, bank forms, workplace documents and insurance policies. Actual 
texts such as store advertisements from Walmart or Costco, or workplace 
forms such as job applications for Tim Hortons, the Bay or Royal Bank are 
not used due to copyright restrictions.

 ✦ Segmented, progressive assessment of reading: The six segments in 
Read Forward are referenced to IALS, from the middle of Level 1 through 
to the beginning of Level 3. Each segment has a specific set of reading skills 
that correspond with a specific range of reading difficulties. The content of 
each test overlaps slightly with the segment before and after it: 20 per cent 
of the questions in each test come from the previous segment, 60 per cent 
of the questions come from the current segment, and 20 per cent of the 
questions come from the next segment. Read Forward uses a competency-
based approach, which means that a score of 80 per cent or above on any 
test indicates competency with regard to the reading skills in that segment. 
The five tests in each segment have the same range of difficulty, which 
means that within a single segment learners have up to five times to assess 
their reading. By focusing on the narrow spectrum of reading skills in each 
segment, practitioners and learners can document and better understand 
reading improvement and competency. 
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Instructors and tutors need to take 
the time to read through this part of 

the User Guide in order to know how to 
correctly select a test, how to prepare and 
administer it, and how to mark it and 
give learners feedback about test scores 
and reading strategies. This part of the User 
Guide provides general directions for each 
of these steps. After you have read through 
these directions, you can go directly to the 
next part of the User Guide for instructions 
that are specific to and complete for each 
particular segment. 

There are similarities among the segments but 
also differences. The difficulty of questions and 
texts increases with each segment from A through 
F. How you prepare, administer, mark and give 
feedback will be slightly different for each segment. 

Once you have determined a segment for each 
learner’s current reading skills, select any one of 
the five tests available for that segment. Remember 
that all five tests in each segment have the same 
difficulty. To make it easy to keep track of what tests 
learners have taken, every test in each segment is 
identified with one of five specific symbols.

It might be more common to identify the tests 
with letters or numbers rather than symbols. 
Read Forward uses symbols, however, to 
help make it clear that the five tests in each 
segment are different from each other but are 
not sequential or hierarchical, which would 

probably be inevitable if the tests were to be, 
say, numbered 1 to 5. 

Please note that while each segment will have 
tests marked with the same symbol, those 
tests are not related. For example, a test will be 

Overview

n      s   u   l
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identified as “Segment D – Test u.” This means that Segments A, B, C, E, and F will 
also have a test identified with the symbol u, but it does not mean that all u tests 
are related. When learners move from one segment to another, they do not need to 
take a test with the same symbol as the test they completed in the previous segment.

You will find all the information you need to use every Read Forward test in the 
following general guidelines. The general guidelines below apply to all tests across 
every segment.

Select a Segment

It is important to select a test from a segment that has a high probability of success 
for each learner. This is preferable to selecting a test from a segment that may be 
too difficult, which may increase anxiety about taking tests. 

Here are some ways to help you select the right test for each learner.

 ✦ Think about what you know about the learner: Your knowledge of each 
learner’s reading skills is crucial for effective test selection. You need to 
know what skills the learner has in relation to the skills used in each of Read 
Forward’s segments. This is particularly important in programs with groups 
of learners at different reading levels because, to choose the appropriate test 
for each learner, you will be selecting tests from more than one segment. Use 
the table below, which lists all the reading skills used in each Read Forward 
segment, to help you make decisions.

 ✦ Review program entry requirements: Relate the reading requirements 
for entry into the program, such as course marks or GED scores, with the 
reading skills outlined in the table below. 

 ✦ Use one of the Read Forward locator tests: These tests, explained in detail 
in the coming pages, will help determine what segment is appropriate to 
start with for each learner. The first locator test will identify learners’ reading 
proficiency as being at Segments A, B or C; the second test will identify 
reading proficiency at Segments C, D, E or F.
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“Learners liked the text examples 
that reflected everyday reading such as 
what they find in work situations or 

when looking for an apartment.”
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segment reading■skills

a

 ✔ Identify and use familiar words
 ✔ Know where to write your name in a form
 ✔ Understand simple lists such as shopping lists and simple menus
 ✔ Choose words from a list of words
 ✔ Use common structures such as phone numbers, addresses and prices

b

 ✔ Understand common words in text
 ✔ Relate common words to other words in nearby text
 ✔ Know where to write personal information in a form
 ✔ Interpret a short text
 ✔ Select from choices, for example, by answering the question, “Who 

went to school?” based on a text that mentions two people, only one 
of whom went to school

 ✔ Make choices that are based on understanding meaning rather than 
on relying only on structure

C

 ✔ Relate information to other information that is further away in the 
text, not only to nearby text

 ✔ Find complex information by searching for it in the text
 ✔ Cycle through text to find more than one piece of information, for 

example, to answer questions like “Which class starts the earliest?” 
by reading a chart that lists all the start times for each class and 
determining which is the earliest

 ✔ Make comparisons between items or people mentioned in the text
 ✔ Use comparisons to find other information
 ✔ Select among choices in a short text, such as by answering the 

question “Which pizza deal costs the least?” using a text that lists 
three or more pizza deals and costs

D

 ✔ Manage conditional information, for example, by answering the 
questions “If your blood pressure is 118/76, do you have high blood 
pressure? Why or why not?” by using a text that explains different 
categories of blood pressure but does not speak directly about a blood 
pressure reading of 118/76

■■ reading■skiLLs■
Use this table to see what reading skills are required by each segment of Read Forward. 
You can use this information as a first step in identifying in which segment to place 
your learners.
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segment reading■skills

D

 ✔ Use text structure to find information such as headings, subheadings 
and map legends

 ✔ Complete complex searches for information including combining 
information from two separate charts

 ✔ Manage distracting information such as the use of synonyms and the 
presence of more information than is needed to answer the question

 ✔ Read longer and more complex texts
 ✔ Use information from the text to find further information in the text 
 ✔ Understand relationships between different parts of the text, for 

example using a text with a chart about a clothes washer in which 
one column lists problems and another column lists solutions to 
answer a question that requires the use of both columns

 ✔ Identify a subset of examples, such as answering the question “Name 
four animals the agency adopts,” based on a text that includes more 
than four animals

e

 ✔ Navigate through longer and more complex texts than in Segment D
 ✔ Manage conditional information in the longer and more complex 

texts
 ✔ Complete complex cycling processes
 ✔ Identify and choose multiple pieces of information including all 

examples within a set, such as by listing all causes of migraines based 
on a text that lists multiple causes in separate paragraphs

f

 ✔ Navigate through longer and more complex texts than in Segment E
 ✔ Manage conditional information in the longer and more complex texts
 ✔ Complete complex cycling processes
 ✔ Identify, compare and contrast multiple pieces of information, 

including all examples within a set such as by naming the lakes and 
rivers that anglers prefer based on a text that discusses multiple lakes 
and rivers and mentions that some are preferred and some are not

 ✔ Put the set in a requested order, for example by listing the rivers from 
the anglers’ most to least favourite, based on a text that discusses all 
the rivers in no particular order

 ✔ Generate ideas and opinions by integrating information from a text 
with background knowledge from outside the text
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■■ LoCator■tests
Read Forward developed two locator tests to help instructors determine which 
segment would be the most appropriate starting place for a learner new to the 
Read Forward tests. The locator tests are similar in layout and format to the actual 
series of tests used in Read Forward.

One of the locator tests is for lower reading skills and includes questions and texts 
that correlate to Segments A, B and C. If learners score 100 per cent on this test, 
it is recommended that they take the second locator test in order to more closely 
identify the specific segment that would be most beneficial for them.

The second locator test includes questions and texts with difficulty that correlates 
to Segments C, D and E. If learners score 100 per cent in the second locator test, 
then they can use Segment F tests. 

The locator tests are on the USB flash drive. Select the locator test, print it double-
sided and staple it to ensure that the order of questions and texts is correct.

When administering either locator test:

 ✦ Please ensure that the location is conducive for test taking, that it is quiet 
and comfortable, and has adequate lighting. 

 ✦ Inform the learners that the purpose of writing the locator tests independently 
is to help to determine their current reading proficiency so that the instructors 
know what segment to select a test from.

 ✦ Inform learners that each test has 30 questions and that the texts are 
balanced between prose, that is, continuous text in sentences or paragraphs, 
and documents such as graphs, charts or forms.

 ✦ Explain the layout of the test. Let the learners know that most of the 
questions are on the left-hand side while the text is on the right-hand side 
of the test. The only exception to this is that the first 10 questions in the 
locator test for Segments A, B and C have the questions above the text, not 
on the left-hand side.

 ✦ Explain that learners can write the answer below the question or right on 
the text, depending on the instructions.

 ✦ Explain that learners need to read the question before reading the text.
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After you have selected a test from the USB 
flash drive, print it double-sided and staple 
it.  To prepare for the test, first take some time 
to review it so that you understand its format 
and purpose. Second, on the USB flash drive, 
find the answer key for that specific test to see 
how learners should answer the test questions.  
Third, review the reading skills of the specific 
segment to understand the reading tasks 
learners will be required to perform on the test. 

Feedback from the pilot studies indicated that 
having a discussion about the Read Forward 
tests prior to taking them helped learners to 

better understand the purpose of testing reading 
and reduced their concerns about taking the 
test. If you can, have a discussion about the test 
the day before learners write the test.

In the discussion, inform learners that Read 
Forward tests will help them better understand 
their reading skills because the results will show 
what they can already do and what reading skills 
they can improve.  Explain that the examples 
used in the text imitate everyday reading tasks 
and so the tests are different from tests on a 
specific subject of study or course content. 

 ✦ When marking a locator test, use the following directions:
 ✓ Ignore spelling and grammar mistakes. 
 ✓ Each question is worth one full mark and you may only give full marks. 
 ✓ Answers are either correct or incorrect. Partial marks are not allowed because 
they may reflect the reading competency of a lower segment. 

 ✓ Final marks on a locator test will indicate what segment is appropriate for each learner. 
 ✓ Use the locator score sheet to summarize the test results. 

 ✦ The following explains how to use the score sheet for Segments A, B and C.
 ✓ If the learner gets between 1 and 10 questions correct, use Segment A.
 ✓ If the learner gets between 11 and 20 questions correct, use Segment B.
 ✓ If the learner gets between 21 and 29 questions correct, use Segment C. 
 ✓ If the learner gets 30 out of 30 questions correct, use the second locator test and 
continue the assessment.

 ✦ The following explains how to use the score sheet for Segments C, D and E.
 ✓ If the learner gets between 1 and 10 questions correct, use Segment C.
 ✓ If the learner gets between 11 and 20 questions correct, use Segment D.
 ✓ If the learner gets between 21 and 29 questions correct, use Segment E.
 ✓ If the learner gets 30 out of 30 questions correct, use Segment F.

Prepare for the Test
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Please read the section above on preparing 
for the test if you have not discussed taking 
the test with learners prior to administering 
it. Instructors and tutors can support learners 
by ensuring that the learning environment is 
conducive to writing tests.

Before distributing the tests, please ensure 
that the test is in the right order. Tests must be 
printed or photocopied double-sided.

Inform learners that Read Forward tests will 
help them better understand their reading skills.

Show the learners the layout of the test: 
the questions are on the left and the text or 

graphics are on the right. Remind them to read 
each question carefully. They need to look 
to the text for the information they need to 
answer the questions. 

Tell them they will have one hour to complete 
the test and that they can use pencil or pen. 
Although Read Forward does not prescribe a 
time limit for writing the tests, the tests were 
designed to be written in one hour or less. Let 
them know that spelling and grammar will not 
be marked, that each question is worth one 
mark and that there are no partial marks.

Instruct learners to read the question before 
reading the text. Learners will find the 

Describe the unique layout of the test: the 
questions are on the left and the text where 
they will find the answers is on the right. 
Tell the learners that the test will take up to 
an hour and that they can use pencil or pen. 
Inform learners that they will write the test 
independently. From a different test than the 
one that the learners will write, you can show 
an example of a question and text, to help 
them understand the unique layout.

Finally, explain the marking format that Read 
Forward uses, which might be different than 

what the learner has encountered before: 
each question is worth one mark; there are no 
partial marks; and spelling and grammar are 
not marked. These tests are not about passing 
or failing but instead help learners view reading 
skills as a continuum. In Read Forward, test 
scores help learners think about reading skills 
and strategies and, at a later date, when they 
take another Read Forward test, they will be 
able to compare their scores to see how their 
reading has changed.

“The feedback from both learners 
and instructors involved in the pilot studies 

was overwhelmingly positive.”

Administer the Test
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Read Forward is a low-stakes assessment tool 
and learners’ scores should therefore not be 
tied to serious consequences such as passing or 
failing a course. 

Marking Read Forward tests requires a 
different approach from the usual way 
instructors mark tests.

■■ generaL■marking■guideLines
To mark a test, use the answer key for each 
specific test. The answer key includes the 
question and the complete answer. The answer 
key represents the optimal answer. Possible 
alternate answers are indicated one of two ways: 
by a circle around the correct answer, or by a 
bulleted list of acceptable answers. Optional 
information is included in parentheses ( ); 
the answer would be correct whether it includes 
this information or not. This is important because 
if a learner writes down too much information, 
the answer should be marked incorrect.

Ignore spelling and grammar mistakes. 
Complete sentences are not required to answer 
the questions. Questions that include units 
of measure do not need to have the complete 
unit description in the answer to be correct. 
For example, “1,200” would be an acceptable 
answer for the question “What is the square 
footage of the house?” The answer does not 

need to be specifically “1,200 square feet.” 

Each question is worth one full mark and you 
may only give full marks. Answers are either 
correct or incorrect. Partial marks are not 
allowed because they may reflect the reading 
competency of the prior test segment. 

Tests from Segments A through D have 30 
questions; tests from Segments E and F have 20 
questions. Marking Segment E and F tests will 
require more time even though there are fewer 
questions because, at these higher reading 
segments, learners need to demonstrate reading 
skills for more complex and longer texts, which 
require longer answers.

Once you have marked the tests, convert the 
number score into a percentage and place it on 
the scale on the results feedback form for that 
specific segment. Provide written comments on 
the results feedback form that will reinforce the 
specific reading strategies the learner can use to 
improve his or her reading.

■■ interpreting■the■resuLts
Read Forward uses a reading skills competency-
based approach, which means that a score of 80 
per cent on any test in a segment demonstrates 
that the learner can competently perform those 
specific skills. Learners’ scores will determine if 

answer in the text. They must write the test 
independently. Tell the learners what to do once 
they have completed the test and provide any 

other information required by your program’s 
testing practise.

Mark the Test 
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readforward
RESULTS FEEDBACK FORM • SEGMENT B

STUDENT NAME:

DATE:

WHAT TO WORK ON (Specific Reading Strategies)

20% 80%

Try Segment CTry Segment A

Keep working on your reading skills:
•  Understand common words in text
•  Relate common words to other words in nearby text
•  Know where to write personal information in a form
•  Interpret a short text
•  Select from choices
•  Make choices based on understanding meaning rather than 

relying only on structure

they will continue in a particular segment and 
practise the skills associated with it, move to a 
previous segment or move onto the next segment. 

This reflects the design of Read Forward tests, 
which have 20 per cent of questions at the 
previous segment, 60 per cent of questions 
at the current segment, and 20 per cent of 
questions from the next segment. In other 
words, on any test, a score of: 

1. 0 to 20 per cent means that learners have 
not yet mastered the skills required by 
the previous segment, and should try a 
test from that segment to see where they 
score on the scale for that segment.

2. 21 to 79 per cent means that the test is in the 
correct segment for a learner’s reading skills. 

3. 80 to 100 per cent means that a learner 
has mastered the skills in this segment 
and is ready to move on to the next 
segment in the series.

All segments use this scale, except for segments 
A and F, and their particular method of scoring 
is explained later in the sections referring to 
those segments.

If the learners’ test scores fall within the brown 
sections of the scale, it indicates that they need 
to move to the previous or the next segment. If 
the scores fall within the blue, middle section of 
the scale, it indicates that learners can continue 
to build their reading skills and take another 
test in this segment. 

Results Feedback Form for Segment B
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“Learners liked the results feedback 
form because it gave immediate feedback and 

helped them talk about strategies.”

Provide Feedback to the Learners

Read Forward highlights the importance of 
connecting test results to planning for learning. 
The results feedback form, properly used, is 
the way to make the connection between a 
test score, reading skills and reading strategies. 
Taking the time to go over the results feedback 
form with learners one-to-one or as a group is a 
crucial aspect of using Read Forward effectively. 
Use a results feedback form with every Read 
Forward test each learner takes. 

Learners’ awareness of their learning process 
is a significant factor in improving their 
reading, and Read Forward created the results 
feedback form specifically to help learners 
understand their learning. Using the forms to 
review changes in reading between tests can 
contribute to a discussion about how learners 
perceive their improvement, thus building 
their awareness of the process of learning. 

Read Forward was designed for flexibility. 
It takes the reality of learners’ lives into 
consideration. When test scores are lower 
than previous scores, learners can consider 
external factors that may have influenced test 
results. When tests scores are similar or higher 

than previous scores, it is also good practise 
to consider external factors that may have 
had some influence, specifically the reading 
strategies they used. Make sure this kind of 
discussion is part of the feedback process.

The results feedback form has two parts. One 
is the scale, described above in the section 
on interpreting results, which includes 
the general reading skills that define that 
particular segment. The other part, called 
“What to work on,” provides space for you 
and the learner to write specific strategies that 
can be acted upon immediately.

If this is the first time a learner is taking a test from 
the Read Forward series, explain that this test 
can be a baseline for measuring progress when 
using Read Forward tests in the future. Learners 
can keep their feedback forms to compare with 
the results of the next test they take.

If learners have already taken a Read Forward 
test, they can compare the scores between this 
one and those taken before, and use the results 
feedback forms to zero in on reading strategies 
that can help them to progress. 
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 H o w  T o  U s e  e a C H  s e g m e n T 
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Segment A is first in the series and, as you can 
see from the chart, is informally referenced to 
IALS mid-Level 1. 

Segment A is comprised of two distinct groups 
of readers: those who have some vocabulary 
skills and need to work on decoding, and those 

who have some decoding skills and need to work 
on increasing vocabulary. This distinction of two 
groups of readers is unique to Segment A.

The tests in Segment A have two types of 
questions. Each test has 10 vocabulary questions 
and 20 questions on reading for meaning, 

The six segments of Read Forward are 
based on the first three of the five levels 

of the International Adult Literacy Survey 
(IALS). Each segment contains questions that 
relate to a particular level of reading skills. There 
are five tests in each segment, each of which is 
different from the other four in content, but 
equal to them in its difficulty. 

This section of the User Guide explains each 
segment in Read Forward and how to select, 

administer, mark and give feedback on that 
segment’s tests. The information here builds 
on the previous section of the guide, repeating 
some of it but also including new information 
that is more detailed and relevant to particular 
segments. Although there are similarities across 
the six segments, there are also differences. So 
whenever you use a segment for the first time, 
be sure to read about it. 

Segment A

Reading Skills Test Format IALS Level

 ✔ Identify and use familiar words
 ✔ Know where to write your name 

in a form
 ✔ Understand simple lists such as 

shopping lists and simple menus
 ✔ Choose words from a list of words
 ✔ Use common structures such as 

phone numbers, addresses and prices

 ✔ 5 tests of equal difficulty
 ✔ 30 questions on each test: 10 

on vocabulary; 20 on reading 
for meaning

 ✔ 30 related texts for each test 
in which learners will find 
the answers

Mid-Level 1

A
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specifically decoding. At this segment, learners tend to have either more vocabulary than 
decoding skills, or more decoding than vocabulary skills.

In the vocabulary section, four words are associated with a given illustration, and 
learners are instructed to choose the one that accurately corresponds to the illustration. 
They are given the directions: Circle the word that matches the picture.

plane ship plate rain

To answer this question correctly, learners must be able to choose the one correct word, 
“plane,” from the list of four words, meaning that they have to use reading skills to be 
able to identify and use familiar words in the list.

In the reading for meaning section, learners are required to directly match what the 
question is asking with specific information in the text. This skill is also called locating.

Some questions require learners to write familiar words, such as their names, in the 
correct location within the text.

“Learners who piloted the tests in 
Segment A indicated that they felt more 

confident because they succeeded at 
reading instructions accurately.”
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To answer this question correctly, learners must be able to identify and use familiar 
words in the question “How much do you save?” to relate to familiar words in the text 
such as “save.” Learners will use common structures such the dollar sign and numbers 
to identify the amount of money that can be saved. The correct answer of “$2.00” will 
be written on the line beside the question.

■■ PrePare■for■the■test
Once you have used the instructions outlined in the previous section to determine that 
Segment A is appropriate for the learner:

✦✦ Find✦and✦prepare✦the✦test.
✦✓ Select a test from the five options in the Segment A folder on the USB flash drive.
✦✓ Print the test double-sided and staple it.  

✦✦ Be✦sure✦you✦understand✦the✦test.
✦✓ Take some time to review the test so that you understand its format and purpose.
✦✓ Find the answer key for that specific test on the USB flash drive to see how 
learners should answer the test questions. 

✦✓ Notice the difference in what each question is asking the learners to do: circle 
text, write words, write numbers.

✦✓ Review the reading skills required of Segment A to understand the reading tasks 
learners will be required to perform on the test.

How much do you save? ■ ■

LAUNDRY DETERGENT 
COUPON

Coupon expires: September 30, 2013

Vancouver Centre Foods Store
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✦✦ Have✦a✦discussion✦about✦the✦test✦the✦day✦before✦the✦learners✦write✦it. Feedback 
from learners in the pilot studies indicated that having a discussion about the 
tests prior to taking them helped learners to better understand the purpose of 
testing reading and reduced their concerns about taking the test.

✦✦ Inform✦the✦learners✦that:
✦✓ Read Forward tests will help them better understand their reading skills. 
✦✓ The results will show what they can already do and what reading skills 
they can improve.

✦✓ The examples used in the text imitate everyday reading tasks and so the 
tests are different from tests on a specific subject of study or course content. 

✦✓ The test will take up to an hour.
✦✓ They can use pencil or pen. 
✦✓ They will write the test independently.

✦✦ Show✦learners✦an✦example✦of✦a✦question✦and✦its✦associated✦text from a test other 
than the one the learners will write. This will help them understand the layout. 

✦✓ There are two places to find questions: they are on the left and the text where 
they will find the answers is on the right, or if there is only one question for a 
text, it is immediately above the text.

✦✓ Discuss the subtle differences in what each question is asking the learners to do: 
circle text, write words, write numbers. 

✦✓ Emphasize that they should only use the text to answer the questions. They 
should not add extra words that are not in the text.

✦✦ Explain✦ the✦ marking✦ format✦ that✦ Read✦ Forward✦ uses because it might be 
different than what learners have encountered before:

✦✓ Each question is worth one mark.
✦✓ There are no partial marks.
✦✓ Spelling and grammar are not marked.
✦✓ These tests are not about passing or failing. Their purpose is to help learners 
view reading skills as a continuum. The test scores help learners think about 
reading skills and strategies and, at a later date, when they take another Read 
Forward test, they will be able to compare their scores to see how their reading 
has changed.
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■■ administer■the■test

✦✦ Be✦sure✦to✦read✦the✦section✦on✦preparing✦for✦the✦test. In particular, be sure to 
discuss the test with learners prior to administering it. 

✦✦ Support✦ learners by ensuring that the learning environment is conducive to 
writing tests.

✦✦ Ensure✦that✦the✦test✦is✦in✦the✦right✦order.✦Tests must be printed or photocopied 
double-sided.

✦✦ Explain✦the✦purpose✦of✦the✦test, that is, to help learners better understand their 
reading skills.

✦✦ Show✦learners✦the✦layout✦of✦the✦test:
✦✓ There are two places to find questions: they are on the left and the text where 
they will find the answers is on the right, or if there is only one question for a 
text, it is immediately above the text.

✦✓ Questions 1 through 10 are questions that test vocabulary.
✦✓ Questions 11 through 30 are questions that require reading for meaning.
✦✓ Tell them that they will need to write short answers or circle the word(s) on the text.

✦✦ Remind✦learners✦that:
✦✓ They need to read each question carefully. 
✦✓ They should read the questions before reading the text.
✦✓ They must look to the text for the information they need to answer the questions. 
The answers are in the text.

✦✓ They have one hour to complete the test. (Note that although Read Forward 
does not prescribe a time limit for writing the tests, the tests were designed to be 
written in one hour or less.)

✦✓ They can use pencil or pen. 
✦✓ Spelling and grammar will not be marked.
✦✓ Each question is worth one mark.
✦✓ There are no partial marks.
✦✓ They must write the test independently. 

✦✦ Tell✦the✦learners✦what✦to✦do✦once✦they✦have✦completed✦the✦test.

✦✦ Provide✦any✦other✦information required by your program’s testing practise.
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■■ ■mark■the■test

✦✦ Remember:
✦✓ Read Forward is a low-stakes assessment tool and learners’ scores should therefore 
not be tied to serious consequences such as passing or failing a course. 

✦✓ Marking Read Forward tests requires a different approach from the usual way 
instructors mark tests.

✦✦ Use✦the✦answer✦keys✦on✦the✦USB✦flash✦drive to mark each specific test. 
✦✓ Each answer key includes the question and the complete answer. 
✦✓ The answer key represents the optimal answer. 
✦✓ Possible alternate answers are indicated one of two ways: by a circle around the 
correct answer, or by a bulleted list of acceptable answers.

✦✓ Optional information is included in parentheses ( ); the answer would be correct 
whether it includes this information or not. This is important because if a learner 
writes down too much information, the answer should be marked incorrect.

✦✦ Segment✦A✦tests✦are✦out✦of✦30✦marks.

✦✦ Follow✦these✦general✦guidelines:
✦✓ Ignore spelling and grammar mistakes. 
✦✓ Complete sentences are not required to answer the questions. 
✦✓ Each question is worth one full mark and you may only give full marks. 
✦✓ Answers are either correct or incorrect. 
✦✓ Partial marks are not allowed because they may reflect the 
reading competency of the prior segment. 

✦✓ Questions that include units of measure do not need to have the complete 
unit description in the answer to be correct. For example, “1,200” would be an 
acceptable answer for the question “What is the square footage of the house?” 
The answer does not need to be specifically “1,200 square feet.”

✦✦ Follow✦these✦specific✦guidelines:
✦✓ Separately add vocabulary (#1-10) and reading for meaning (#11-30) marks to 
get a sense of whether the learner would benefit from focusing on improving 
vocabulary or improving decoding skills.

✦✦ When✦you✦have✦marked✦the✦tests:
✦✓ Keeping the vocabulary and the meaning marks separate, convert the number 
score into a percentage.
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✦✓ Place it on the scale on the results feedback form. 
✦✓ Provide written comments on the results feedback form that will reinforce the 
specific reading strategies the learner can use to improve his or her reading.

✦✦ Interpret✦the✦results.
✦✓ A score of 80 per cent on any test in a segment demonstrates that the learner can 
competently perform those specific skills because Read Forward uses a reading 
skills competency-based approach. (For more information, see the section on 
interpreting results found in How Read Forward Works.)

✦✓ Learners’ scores will determine if they will continue in a particular segment and 
practise the skills associated with it or move onto the next segment. 

✦✓ With a test score of 80 per cent or above, the learners can try Segment B.
✦✓ With a test score between 0 and 79 per cent, the learners will stay at Segment A, keep 
building their reading skills and take another test from Segment A in the future.

■■ Provide■feedback■to■the■Learners

✦✦ How✦the✦results✦feedback✦forms✦work.
✦✓ The results feedback form has two parts. 
✦✓ One is the scale, which includes the general reading 
skills that define that particular segment. 

✦✓ The other part, called “What to work on,” provides space for you and the 
learner to write specific strategies that can be acted upon immediately.

✦✦ Use✦the✦results✦feedback✦form✦with✦every✦test✦each✦learner✦takes.
✦✓ Read Forward highlights the importance of connecting test results 
to planning for learning. 

✦✓ The results feedback form is the way to make the connection 
between a test score, reading skills and reading strategies. 

✦✓ Taking the time to go over the results feedback form with learners one-to-one 
or as a group is a crucial aspect of using Read Forward effectively.

✦✦ Help✦learners✦think✦about✦their✦test✦results.
✦✓ Read Forward was designed for flexibility. It takes the reality 
of learners’ lives into consideration. 

✦✓ When test scores are lower than previous scores, learners can 
consider external factors that may have influenced test results. 
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✦✓ When tests scores are similar or higher than previous scores, it is also good practise 
to consider external factors that may have had some influence, specifically the 
reading strategies they used. 

✦✓ Make sure this kind of discussion is part of the feedback process.

✦✦ Help✦learners✦see✦progress✦over✦time.
✦✓ Learners can keep their feedback forms to compare with the results of the next 
test they take.

✦✓ If this is the first time a learner is taking a test from the Read Forward series, 
explain that this test can be a baseline for measuring progress when using Read 
Forward tests in the future. 

✦✓ If learners have already taken a Read Forward test, they can compare the scores 
between this one and those taken before, and use the results feedback forms to 
zero in on reading strategies that can help them to progress. 

✦✦ Help✦learners✦build✦an✦awareness✦of✦how✦they✦learn.
✦✓ Learners’ awareness of their learning process is a 
significant factor in improving their reading. 

✦✓ Read Forward created the results feedback form 
specifically to help learners understand their learning.

✦✓ Using the forms to review changes in reading between tests can contribute to a 
discussion about how learners perceive their improvement, thus building their 
awareness of the process of learning.
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Segment B is second in the series and, as you 
can see from the chart, is informally referenced 
to IALS high-Level 1.

The tests in Segment B have short sentences 
and paragraphs, and the texts and illustrations 
are simple and distraction-free. Basic words are 
used but the text is noticeably more complex 

than in Segment A. Learners are required to 
locate words and numbers in the text to make 
a direct match between what the question is 
asking and the words and numbers in the text. 
The questions on the tests in Segment B require 
learners to write short answers right under the 
question or directly on the text. 

Segment B 

Reading Skills Test Format IALS Level

 ✔ Understand common words in text
 ✔ Relate common words to other 

words in nearby text
 ✔ Know where to write personal 

information in a form
 ✔ Interpret a short text
 ✔ Select from choices
 ✔ Make choices based on meaning

 ✔ 5 tests of equal difficulty
 ✔ 10 texts for each test
 ✔ 30 questions on each test, 

three per text
 ✔ Balance of prose and 

document text

High-Level 1

B
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Use the What is Influenza? information to answer the 
following questions.

Name the three body parts through which the influenza virus can enter 

the body. 

 

When is the best time to get the influenza vaccine? 

 

Besides getting immunized, what else can you do to prevent 

getting influenza? 
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WHAT IS 
INFLUENZA? 

A GUIDE TO 
PREVENTION 

OCT - NOV

2

1

1.  How it affects the body
Influenza is an infection of the lungs and airways 
caused by a virus. The influenza virus passes from 
person to person by droplets when an infected 
person coughs, sneezes or talks. It can enter the 
body through the eyes, nose or mouth.

2.  How to protect yourself
The number one thing you can do is to get 
immunized. The best time to be immunized against 
the influenza virus is during October to November, 
just before the influenza season starts, because it 
takes 2 weeks for the vaccine to become effective. 

Next to immunization, the single most important 
way to prevent influenza is frequent hand washing. 
Regular soap and water or alcohol hand rubs are 
the most effective ways to wash hands and prevent 
the spread of infection.
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In order to answer the three questions about the text on preventing influenza, learners 
will use interpreting skills to be able to understand and relate common words in the 
questions. For example, they will relate “body parts” to other words in the text such as 
“eyes, nose or mouth.” Learners will also demonstrate an ability to locate information 
when they answer the other two questions.

 ■ PrePare for tHe test
Once you have used the instructions outlined in the previous section to determine that 
Segment B is the appropriate level for the learner:

✦✦ Find✦and✦prepare✦the✦test.
✦✓ Select a test from the five options in the Segment B folder on the USB flash drive.
✦✓ Print the test double-sided and staple it.

✦✦ Be✦sure✦you✦understand✦the✦test.
✦✓ Take some time to review the test so that you understand its format and purpose.
✦✓ Find the answer key for that specific test on the USB flash drive to see how 
learners should answer the test questions.

✦✓ Review the reading skills of the specific segment to understand the reading tasks 
learners will be required to perform on the test.

✦✦ Have✦a✦discussion✦about✦the✦test✦the✦day✦before✦the✦learners✦write✦it. Feedback 
from learners in the pilot studies indicated that having a discussion about the 
tests prior to taking them helped learners to better understand the purpose of 
testing reading and reduced their concerns about taking the test.

✦✦ Inform✦the✦learners✦that:
✦✓ Read Forward tests will help them better understand their reading skills. 
✦✓ The results will show what they can already do and what reading skills 
they can improve.

✦✓ The examples used in the text imitate everyday reading tasks and so the tests are 
different from tests on a specific subject of study or course content. 

✦✓ The test will take up to an hour.
✦✓ They can use pencil or pen. 
✦✓ They will write the test independently.
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✦✦ Show✦learners✦an✦example✦of✦a✦question✦and✦its✦associated✦text from a test other 
than the one the learners will write. This will help them understand the layout.

✦✓ There are two places to find questions: they are on the left and the text where 
they will find the answers is on the right, or if there is only one question for a 
text, it is immediately above the text.

✦✓ Most questions in the Segment B tests require learners to write short answers 
directly under the question, and some direct the learner to write on the text. 

✦✦ Explain✦ the✦ marking✦ format✦ that✦ Read✦ Forward✦ uses because it might be 
different than what learners have encountered before:

✦✓ Each question is worth one mark.
✦✓ There are no partial marks.
✦✓ Spelling and grammar are not marked.
✦✓ These tests are not about passing or failing. Their purpose is to help learners 
view reading skills as a continuum. The test scores help learners think about 
reading skills and strategies and, at a later date, when they take another Read 
Forward test, they will be able to compare their scores to see how their reading 
has changed.

 ■ administer tHe test

✦✦ Be✦sure✦to✦read✦the✦section✦on✦preparing✦for✦the✦test. In particular, be sure to 
discuss the test with learners prior to administering it. 

✦✦ Support✦ learners by ensuring that the learning environment is conducive to 
writing tests.

✦✦ Ensure✦that✦the✦test✦is✦in✦the✦right✦order. Tests must be printed or photocopied 
double-sided.

✦✦ Explain✦the✦purpose✦of✦the✦test, that is, to help learners better understand their 
reading skills.

✦✦ Show✦learners✦the✦layout✦of✦the✦test:
✦✓ There are two places to find questions: they are on the left and the text where 
they will find the answers is on the right, or if there is only one question for a 
text, it is immediately above the text.

✦✓ Before handing out the tests, tell them that they will need to write short answers 
or circle the word(s) on the text.
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✦✦ Remind✦learners✦that:
✦✓ They need to read each question carefully. 
✦✓ They should read the questions before reading the text.
✦✓ They must look to the text for the information they need to answer the questions. 
The answers are in the text.

✦✓ They have one hour to complete the test. (Note that although Read Forward 
does not prescribe a time limit for writing the tests, the tests were designed to be 
written in one hour or less.)

✦✓ They can use pencil or pen. 
✦✓ Spelling and grammar will not be marked.
✦✓ Each question is worth one mark.
✦✓ There are no partial marks.
✦✓ They must write the test independently. 

✦✦ Tell✦the✦learners✦what✦to✦do✦once✦they✦have✦completed✦the✦test.

✦✦ Provide✦any✦other✦information required by your program’s testing practise.

 ■ mark tHe test 

✦✦ Remember:
✦✓ Read Forward is a low-stakes assessment tool and learners’ scores should therefore 
not be tied to serious consequences such as passing or failing a course. 

✦✓ Marking Read Forward tests requires a different approach from the usual way 
instructors mark tests.

✦✦ Use✦the✦answer✦keys✦on✦the✦USB✦flash✦drive to mark each specific test. 
✦✓ Each answer key includes the question and the complete answer. 
✦✓ The answer key represents the optimal answer. 
✦✓ Possible alternate answers are indicated one of two ways: by a circle around the 
correct answer, or by a bulleted list of acceptable answers.

✦✓ Optional information is included in parentheses ( ); the answer would be correct 
whether it includes this information or not. This is important because if a learner 
writes down too much information, the answer should be marked incorrect.

✦✦ Segment✦B✦tests✦are✦out✦of✦30✦marks.

✦✦ Follow✦these✦general✦guidelines:
✦✓ Ignore spelling and grammar mistakes. 
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✦✓ Complete sentences are not required to answer the questions. 
✦✓ Each question is worth one full mark and you may only give full marks. 
✦✓ Answers are either correct or incorrect. 
✦✓ Partial marks are not allowed because they may reflect the reading competency 
of the prior segment.

✦✓ Questions that include units of measure do not need to have the complete 
unit description in the answer to be correct. For example, “1,200” would be an 
acceptable answer for the question “What is the square footage of the house?” 
The answer does not need to be specifically “1,200 square feet.”

✦✦ When✦you✦have✦marked✦the✦tests:
✦✓ Convert the number score into a percentage.
✦✓ Place it on the scale on the results feedback form. 
✦✓ Provide written comments on the results feedback form that will reinforce the 
specific reading strategies the learner can use to improve his or her reading.

✦✦ Interpret✦the✦results.
✦✓ A score of 80 per cent on any test in a segment demonstrates that the learner can 
competently perform those specific skills because Read Forward uses a reading 
skills competency-based approach. (For more information, see the section on 
interpreting results found in How Read Forward Works.)

✦✓ Learners’ scores will determine if they will continue in a particular segment and 
practise the skills associated with it, move to a previous segment or move onto 
the next segment. 

✦✓ With test scores of 80 per cent or above, learners can try tests from Segment C.
✦✓ With test scores between 21 and 79 per cent, learners will stay in Segment B, 
keep building their reading skills and take another test in the future.

✦✓ With test scores between 0 and 20 per cent, learners can try Segment A.

 ■ Provide feedback to tHe Learners

✦✦ How✦the✦results✦feedback✦forms✦work.
✦✓ The results feedback form has two parts. 
✦✓ One is the scale, which includes the general 
reading skills that define that particular segment.

✦✓ The other part, called “What to work on,” provides space for you and the learner 
to write specific strategies that can be acted upon immediately.
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✦✦ Use✦the✦results✦feedback✦form✦with✦every✦test✦each✦learner✦takes.
✦✓ Read Forward highlights the importance of connecting test results to planning 
for learning. 

✦✓ The results feedback form is the way to make the connection between a test 
score, reading skills and reading strategies. 

✦✓ Taking the time to go over the results feedback form with learners one-to-one or 
as a group is a crucial aspect of using Read Forward effectively.

✦✦ Help✦learners✦think✦about✦their✦test✦results.
✦✓ Read Forward was designed for flexibility. It takes the reality of learners’ lives into 
consideration. 

✦✓ When test scores are lower than previous scores, learners can consider external 
factors that may have influenced test results. 

✦✓ When tests scores are similar or higher than previous scores, it is also good practise 
to consider external factors that may have had some influence, specifically the 
reading strategies they used. 

✦✓ Make sure this kind of discussion is part of the feedback process.

✦✦ Help✦learners✦see✦progress✦over✦time.
✦✓ Learners can keep their feedback forms to compare with the results of the next 
test they take.

✦✓ If this is the first time a learner is taking a test from the Read Forward series, 
explain that this test can be a baseline for measuring progress when using Read 
Forward tests in the future. 

✦✓ If learners have already taken a Read Forward test, they can compare the scores 
between this one and those taken before, and use the results feedback forms to 
zero in on reading strategies that can help them to progress. 

✦✦ Help✦learners✦build✦an✦awareness✦of✦how✦they✦learn.
✦✓ Learners’ awareness of their learning process is a significant factor in improving 
their reading. 

✦✓ Read Forward created the results feedback form specifically to help learners 
understand their learning.

✦✓ Using the forms to review changes in reading between tests can contribute to a 
discussion about how learners perceive their improvement, thus building their 
awareness of the process of learning. 
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Segment C 

Reading Skills Test Format IALS Level

 ✔ Relate information to other information 
that is further away in the text, not only to 
nearby text

 ✔ Find complex information by searching for 
it in the text

 ✔ Cycle through text to find more than 
one piece of information, for example, 
to answer questions like “Which class 
starts the earliest?” by reading a chart that 
lists all the start times for each class and 
determining which is the earliest

 ✔ Make comparisons between items or people 
mentioned in the text

 ✔ Use comparisons to find other information
 ✔ Select among choices in a short text, such 

as by answering the question “Which pizza 
deal costs the least?” using a text that lists 
three or more pizza deals and costs

 ✔ 5 tests of equal difficulty
 ✔ 10 texts for each test 
 ✔ 30 questions on each 

test, three per text

Low-Level 2

Segment C is third in the series and, as you can 
see from the chart, is informally referenced to 
IALS low-Level 2.

The tests in Segment C have simple vocabulary 
and short paragraphs, but the texts are a little 
longer than those in Segment B. The difference 

between Segments B and C is that the reading 
tasks learners are required to perform are more 
complex in Segment C. Along with locating 
words and numbers, learners have to cycle 
through the text in order to find answers – that 
is, they have to read through the text more than 
once to locate the words and numbers they need.

“Learners liked that the answers were in the 
text and that they did not have to come up with answers 

beyond what they were reading.”

C
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Use the Office Supplies catalogue information to answer the 
following questions.

What is the cheapest pen not made by StickIT? 

 

Which pen has a fine tip feature? 

 

Who makes the most expensive red pen? 
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OFFICE SUPPLIES BALLPOINT PENS • PAGE 116

A. DETAIL Retractable Ballpoint Pen

B. GR8 Gripper Retractable Ballpoint Pen

C. StickIT Max Retractable Ballpoint Pen

Product 
Code Tip Colour Price

DL20-1 Medium Black
$3.29 
each

DL20-2 Medium Blue
$3.29 
each

DL20-3 Medium Red
$3.29 
each

Product 
Code Tip Colour Price

GR9908 Medium Black
$3.99 
each

GR9909 Medium Blue
$3.95 
each

GR9910 Fine Black
$3.95 
each

GR9911 Fine Blue
$3.95 
each

Product 
Code

Tip Colour Price

ST415 Medium Black
$2.99 
each

ST416 Medium Blue
$2.99 
each

ST417 Medium Red
$2.99 
each
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In this example of document-type text, learners have to cycle through the text to relate 
information in the text to other information in different parts of the text. This example 
demonstrates a more complex reading task because information is nested within lists, 
and learners must compare different aspects such as colour, cost, brand and tip features. 

Learners must use the same cycling skills and comparison skills in answering the 
question “What is the cheapest pen not made by StickIT?” They have to select among 
choices of brands that are not StickIT, and then must relate the price list to the pen 
brand names they have identified. 

■■ PrePare■for■the■test
Once you have used the instructions outlined in the previous section to determine that 
Segment C is the appropriate level for the learner:

✦✦ Find✦and✦prepare✦the✦test.
✦✓ Select a test from the five options in the Segment C folder on the USB flash drive.
✦✓ Print the test double-sided and staple it.  

✦✦ Be✦sure✦you✦understand✦the✦test.
✦✓ Take some time to review the test so that you understand its format and purpose.
✦✓ Find the answer key for that specific test on the USB flash drive to see how 
learners should answer the test questions.

✦✓ Review the reading skills of the specific segment to understand the reading tasks 
learners will be required to perform on the test.

✦✦ Have✦a✦discussion✦about✦the✦test✦the✦day✦before✦the✦learners✦write✦it. Feedback 
from learners in the pilot studies indicated that having a discussion about the 
tests prior to taking them helped learners to better understand the purpose of 
testing reading and reduced their concerns about taking the test.

✦✦ Inform✦the✦learners✦that:
✦✓ Read Forward tests will help them better understand their reading skills. 
✦✓ The results will show what they can already do and what reading skills they can 
improve.

✦✓ The examples used in the text imitate everyday reading tasks and so the tests are 
different from tests on a specific subject of study or course content. 

✦✓ The test will take up to an hour.
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✦✓ They can use pencil or pen. 
✦✓ They will write the test independently.

✦✦ Show✦learners✦an✦example✦of✦a✦question✦and✦its✦associated✦text from a test other 
than the one the learners will write. This will help them understand the layout.

✦✓ The questions are on the left and the text where they will find the answers is on 
the right.

✦✓ The test questions in Segment C tests require learners to write short answers 
directly under the question, and sometimes to write on the text. 

✦✦ Explain✦ the✦ marking✦ format✦ that✦ Read✦ Forward✦ uses because it might be 
different than what learners have encountered before:

✦✓ Each question is worth one mark.
✦✓ There are no partial marks.
✦✓ Spelling and grammar are not marked.
✦✓ These tests are not about passing or failing. Their purpose is to help learners 
view reading skills as a continuum. The test scores help learners think about 
reading skills and strategies and, at a later date, when they take another Read 
Forward test, they will be able to compare their scores to see how their reading 
has changed.

■■ administer■the■test

✦✦ Be✦sure✦to✦read✦the✦section✦on✦preparing✦for✦the✦test. In particular, be sure to 
discuss the test with learners prior to administering it. 

✦✦ Support✦ learners by ensuring that the learning environment is conducive to 
writing tests.

✦✦ Ensure✦that✦the✦test✦is✦in✦the✦right✦order. Tests must be printed or photocopied 
double-sided.

✦✦ Explain✦the✦purpose✦of✦the✦test, that is, to help learners better understand their 
reading skills.

✦✦ Show✦learners✦the✦layout✦of✦the✦test:
✦✓ The questions are on the left and the text is on the right. 
✦✓ Before handing out the tests, tell them that they will need to write short answers 
or circle the word(s) on the text.
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✦✦ Remind✦learners✦that:
✦✓ They need to read each question carefully. 
✦✓ They should read the questions before reading the text.
✦✓ They must look to the text for the information they need to answer the questions. 
The answers are in the text.

✦✓ They have one hour to complete the test. (Note that although Read Forward 
does not prescribe a time limit for writing the tests, the tests were designed to be 
written in one hour or less.)

✦✓ They can use pencil or pen. 
✦✓ Spelling and grammar will not be marked.
✦✓ Each question is worth one mark.
✦✓ There are no partial marks.
✦✓ They must write the test independently. 

✦✦ Tell✦the✦learners✦what✦to✦do✦once✦they✦have✦completed✦the✦test.

✦✦ Provide✦any✦other✦information required by your program’s testing practise. 

■■ mark■the■test■

✦✦ Remember:
✦✓ Read Forward is a low-stakes assessment tool and learners’ scores should therefore 
not be tied to serious consequences such as passing or failing a course. 

✦✓ Marking Read Forward tests requires a different approach from the usual way 
instructors mark tests.

✦✦ Use✦the✦answer✦keys✦on✦the✦USB✦flash✦drive to mark each specific test. 
✦✓ Each answer key includes the question and the complete answer. 
✦✓ The answer key represents the optimal answer. 
✦✓ Possible alternate answers are indicated by a bulleted list of acceptable answers.
✦✓ Optional information is included in parentheses ( ); the answer would be correct 
whether it includes this information or not. This is important because if a learner 
writes down too much information, the answer should be marked incorrect.

✦✦ Segment✦C✦tests✦are✦out✦of✦30✦marks.✦

✦✦ Follow✦these✦general✦guidelines:
✦✓ Ignore spelling and grammar mistakes. 
✦✓ Complete sentences are not required to answer the questions. 
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✦✓ Each question is worth one full mark and you may only give full marks. 
✦✓ Answers are either correct or incorrect. 
✦✓ Partial marks are not allowed because they may reflect the reading competency 
of the prior test level. 

✦✓ Questions that include units of measure do not need to have the complete 
unit description in the answer to be correct. For example, “1,200” would be an 
acceptable answer for the question “What is the square footage of the house?” 
The answer does not need to be specifically “1,200 square feet.”

✦✦ When✦you✦have✦marked✦the✦tests:
✦✓ Convert the number score into a percentage.
✦✓ Place it on the scale on the results feedback form. 
✦✓ Provide written comments on the results feedback form that will reinforce the 
specific reading strategies the learner can use to improve his or her reading.

✦✦ Interpret✦the✦results.
✦✓ A score of 80 per cent on any test in a segment demonstrates that the learner can 
competently perform those specific skills because Read Forward uses a reading 
skills competency-based approach. (For more information, see the section on 
interpreting results found in How Read Forward Works.)

✦✓ Learners’ scores will determine if they will continue in a particular segment and 
practise the skills associated with it, move to a previous segment or move onto 
the next segment. 

✦✓ With scores of 80 per cent or above, learners can try tests from Segment D.
✦✓ With scores between 21 and 79 per cent, learners will stay in Segment C, keep 
building their reading skills and take another test in the future.

✦✓ With scores of 0 to 20 per cent, the learners can try Segment B.

■■ Provide■feedback■to■the■Learners

✦✦ How✦the✦results✦feedback✦forms✦work.
✦✓ The results feedback form has two parts. 
✦✓ One is the scale, which includes the general reading skills that define that 
particular segment.

✦✓ The other part, called “What to work on,” provides space for you and the learner 
to write specific strategies that can be acted upon immediately.
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✦✦ Use✦the✦results✦feedback✦form✦with✦every✦test✦each✦learner✦takes.
✦✓ Read Forward highlights the importance of connecting 
test results to planning for learning. 

✦✓ The results feedback form is the way to make the connection 
between a test score, reading skills and reading strategies. 

✦✓ Taking the time to go over the results feedback form with learners one-to-one or 
as a group is a crucial aspect of using Read Forward effectively.

✦✦ Help✦learners✦think✦about✦their✦test✦results.
✦✓ Read Forward was designed for flexibility. It takes the 
reality of learners’ lives into consideration. 

✦✓ When test scores are lower than previous scores, learners can 
consider external factors that may have influenced test results. 

✦✓ When tests scores are similar or higher than previous scores, it is also good practise 
to consider external factors that may have had some influence, specifically the 
reading strategies they used. 

✦✓ Make sure this kind of discussion is part of the feedback process.

✦✦ Help✦learners✦see✦progress✦over✦time.
✦✓ Learners can keep their feedback forms to compare 
with the results of the next test they take.

✦✓ If this is the first time a learner is taking a test from the Read Forward series, 
explain that this test can be a baseline for measuring progress when using Read 
Forward tests in the future. 

✦✓ If learners have already taken a Read Forward test, they can compare the scores 
between this one and those taken before, and use the results feedback forms to 
zero in on reading strategies that can help them to progress. 

✦✦ Help✦learners✦build✦an✦awareness✦of✦how✦they✦learn.
✦✓ Learners’ awareness of their learning process 
is a significant factor in improving their reading. 

✦✓ Read Forward created the results feedback form 
specifically to help learners understand their learning.

✦✓ Using the forms to review changes in reading between tests can contribute to a 
discussion about how learners perceive their improvement, thus building their 
awareness of the process of learning.
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Reading Skills Test Format IALS Level

 ✔ Manage conditional information, for example, by 
answering the questions “If your blood pressure is 
118/76, do you have high blood pressure? Why or 
why not?” by using a text that explains different 
categories of blood pressure but does not speak 
directly about a blood pressure reading of 118/76

 ✔ Use text structure to find information such as 
headings, subheadings and map legends

 ✔ Complete complex searches for information including 
combining information from two separate charts

 ✔ Manage distracting information such as the use of 
synonyms and the presence of more information than 
is needed to answer the question

 ✔ Read longer and more complex texts
 ✔ Use information from the text to find further 

information in the text 
 ✔ Understand relationships between different parts of 

the text, for example using a text with a chart about 
a clothes washer in which one column lists problems 
and another column lists solutions to answer a 
question that requires the use of both columns

 ✔ Identify a subset of examples, such as answering the 
question “Name four animals the agency adopts,” 
based on a text that includes more than four animals

 ✔ 5 tests 
of equal 
difficulty

 ✔ 10 texts for 
each test 

 ✔ 30 questions 
on each test, 
three per text

Mid-Level 2

Segment D

D

Segment D is fourth in the series and, as you can see from the chart, is informally 
referenced to IALS mid-Level 2.

Segment D tests have longer and more complex texts than Segment C, as well as more 
intricate questions that require more complex reading skills to answer. 
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Use the Fishing Guide to answer the following questions.

Which fish is not preferred by anglers? 

 

Why is the walleye one of the most desired fish?  

 

List 2 species that live in lakes. 
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The following species are found in the lakes and streams of our 
province. Be sure to get your provincial fishing license before 
heading out fishing, and note that with your fishing license you will 
receive more details on species found in the province, a list of the 
daily limits, and any special restrictions for an area or species.GUIDE

ENDANGEREDSEASONALSTREAM FISHINGLAKE FISHING

Walleye  Unique to lakes of our 
province, the walleye is one of the 
tastiest fishes, and most sought after. 
Anglers in our province catch over 
eight million of these fish each year. 
You will find these golden swimmers 
in lakes throughout the province, 
especially in cold waters.

Bass (largemouth and 
smallmouth) We have two types 
of bass in the province, each found 
in specific habitats. Largemouth bass 
are found mainly in warmer water in 
streams and rivers. Smallmouth bass 
are found in cooler water in deep lakes.

lake trout  Like the name 
implies, lake trout are found in lakes. 
Lake trout prefer clean water lakes, 
which are deep and cold. Generally 
the size of the lake will be a guide 
to how large the lake trout are with 
those in small lakes ranging from 1.4 
- 2.7 kg (3 - 6 lbs.), and those in large 
lakes growing up to 16 kg (35 lbs.).

northern Pike  In our province, 
you will find a northern pike in most 
lakes. Northern pike can grow to great 
lengths and weights. Those pike that 
are over 9 kg (20 lbs.) are considered 
to be trophy fish. Depending on 
where you are fishing and the season, 
your bait and gear will have to vary. 
It is best to get the advice of local 
anglers or the local bait shop for what 
equipment and bait you should use in 
a specific area.

rainBoW trout  Often called 
steelhead trout, rainbows are found 
in lakes and streams throughout 
the southern part of the province. 
The rainbow trout is a popular fish 
for anglers as it is very active when 
caught, and is well known for its 
vibrant colours. Note that there are 
seasonal restrictions on Rainbow 
Trout. Refer to information 
provided with your fishing license 
for more information.

sturgeon  Sturgeon are found 
in large rivers and deep lakes 
throughout the province, though their 
habitat is shrinking. The species is 
not considered to be attractive, with 
characteristics like a wide low mouth, 
whiskers, and bony plates on both 
sides. Sturgeon grow to a great length 
of up to 90 - 145 cm (3 - 5 ft.). Note 
that sturgeon is an endangered species 
and is protected, and if caught it must 
be returned to the water alive.

Brook trout  These fish, with 
attractive iridescent colours, are 
found in small streams to large rivers 
throughout the province. Like lake 
trout, they prefer clean water which 
is cold. Their markings and rich 
colourings make them one of the most 
beautiful freshwater fish that is found 
in the province.

muskie  These powerful fish have 
razor-sharp teeth, and can be found 
in lakes and streams throughout 
the province. While you may be in 
an area where muskie are common, 
they are still rare to catch. A typical 
muskie will weigh about 4.5 - 9 kg 
(10 - 20 lbs.). Note that there are 
seasonal restrictions on muskie. Refer 
to information provided with your 
fishing license for more information.

CarP  Carp is a common species 
in the lakes of the province, though 
not a preferred one for anglers. It 
is a very tasty fish, and is easy to 
cook. Carp are found in waters that 
many other species will avoid, such 
as shallow areas of lakes, weedy or 
muddy areas, or murky and polluted 
lakes and rivers.   
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In this example, learners need to cycle through the longer and more involved text and 
use additional reading skills to answer the three questions. Learners must be able to 
manage the distraction of the text having more information than is needed to answer 
the question. For example, in order to answer the question about which fish the anglers 
do not prefer, learners need to read all the information about anglers’ preferences to 
identify just a subset of that information and find the fish that is not preferred. 

Learners also have to use text structures such as headings or legends. For example, 
to list two species of fish that live in lakes, learners can use the lake symbol in the 
legend at the bottom of the text to connect with parts of the text that talk about lake 
fish. Another example of these more complex reading skills is that learners can use the 
heading “Walleye” to find the answer to the question “Why is the walleye one of the 
most desired fish?”

Questions in Segment D’s tests are also more complex because the answers are located 
in different parts of the text, which requires the learner to complete more involved 
searches in order to combine information from separate sections of the text. 

■■ PrePare■for■the■test
Once you have used the instructions outlined in the previous section to determine that 
Segment D is the appropriate level for the learner:

✦✦ Find✦and✦prepare✦the✦test.
✦✓ Select a test from the five options in the Segment D folder on the USB flash drive.
✦✓ Print the test double-sided and staple it.  

✦✦ Be✦sure✦you✦understand✦the✦test.
✦✓ Take some time to review the test so that you understand its format and purpose.
✦✓ Find the answer key for that specific test on the USB flash drive to see how 
learners should answer the test questions.

✦✓ Review the reading skills of the specific segment to understand the reading tasks 
learners will be required to perform on the test.

✦✦ Have✦a✦discussion✦about✦the✦test✦the✦day✦before✦the✦learners✦write✦it. Feedback 
from learners in the pilot studies indicated that having a discussion about the 
tests prior to taking them helped learners to better understand the purpose of 
testing reading and reduced their concerns about taking the test.
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✦✦ Inform✦the✦learners✦that:
✦✓ Read Forward tests will help them better understand their reading skills. 
✦✓ The results will show what they can already do and what reading skills they can 
improve.

✦✓ The examples used in the text imitate everyday reading tasks and so the tests are 
different from tests on a specific subject of study or course content. 

✦✓ The test will take up to an hour.
✦✓  They can use pencil or pen. 
✦✓ They will write the test independently.

✦✦ Show✦learners✦an✦example✦of✦a✦question✦and✦its✦associated✦text from a test other 
than the one the learners will write. This will help them understand the layout.

✦✓ The questions are on the left and the text where they will find the answers is on 
the right. 

✦✓ Questions in Segment D tests require learners to write short answers directly 
under the question and sometimes directly on the text.

✦✦ Explain✦ the✦ marking✦ format✦ that✦ Read✦ Forward✦ uses because it might be 
different than what learners have encountered before:

✦✓ Each question is worth one mark.
✦✓ There are no partial marks.
✦✓ Spelling and grammar are not marked.
✦✓ These tests are not about passing or failing. Their purpose is to help learners 
view reading skills as a continuum. The test scores help learners think about 
reading skills and strategies and, at a later date, when they take another Read 
Forward test, they will be able to compare their scores to see how their reading 
has changed.

■■ administer■the■test

✦✦ Be✦sure✦to✦read✦the✦section✦on✦preparing✦for✦the✦test. In particular, be sure to 
discuss the test with learners prior to administering it. 

✦✦ Support✦ learners by ensuring that the learning environment is conducive to 
writing tests.

✦✦ Ensure✦that✦the✦test✦is✦in✦the✦right✦order. Tests must be printed or photocopied 
double-sided.
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✦✦ Explain✦the✦purpose✦of✦the✦test, that is, to help learners better understand their 
reading skills.

✦✦ Show✦learners✦the✦layout✦of✦the✦test:
✦✓ The questions are on the left and the text is on the right. 
✦✓ Before handing out the tests, tell them that they will need to write short answers 
or circle the word(s) on the text.

✦✦ Remind✦learners✦that:
✦✓ They need to read each question carefully. 
✦✓ They should read the questions before reading the text.
✦✓ They must look to the text for the information they need to answer the questions. 
The answers are in the text.

✦✓ They have one hour to complete the test. (Note that although Read Forward 
does not prescribe a time limit for writing the tests, the tests were designed to be 
written in one hour or less.)

✦✓ They can use pencil or pen. 
✦✓ Spelling and grammar will not be marked.
✦✓ Each question is worth one mark.
✦✓ There are no partial marks.
✦✓ They must write the test independently. 

✦✦ Tell✦the✦learners✦what✦to✦do✦once✦they✦have✦completed✦the✦test.

✦✦ Provide✦any✦other✦information required by your program’s testing practise. 

■■ mark■the■test■

✦✦ Remember:
✦✓ Read Forward is a low-stakes assessment tool and learners’ scores should therefore 
not be tied to serious consequences such as passing or failing a course. 

✦✓ Marking Read Forward tests requires a different approach from the usual way 
instructors mark tests.

✦✓ Marking tests in Segment D may take longer than marking the tests in Segments 
A through C.

✦✦ Use✦the✦answer✦keys✦on✦the✦USB✦flash✦drive to mark each specific test. 
✦✓ Each answer key includes the question and the complete answer. 
✦✓ The answer key represents the optimal answer. 
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✦✓ Possible alternate answers are indicated by a bulleted list of acceptable answers.
✦✓ Optional information is included in parentheses ( ); the answer would be correct 
whether it includes this information or not. This is important because if a learner 
writes down too much information, the answer should be marked incorrect.

✦✦ Segment✦D✦tests✦are✦out✦of✦30✦marks.✦

✦✦ Follow✦these✦general✦guidelines:
✦✓ Ignore spelling and grammar mistakes. 
✦✓ Complete sentences are not required to answer the questions. 
✦✓ Each question is worth one full mark and you may only give full marks. 
✦✓ Answers are either correct or incorrect. 
✦✓ Partial marks are not allowed because they may reflect the reading competency 
of the prior test level. 

✦✓ Questions that include units of measure do not need to have the complete 
unit description in the answer to be correct. For example, “1,200” would be an 
acceptable answer for the question “What is the square footage of the house?” 
The answer does not need to be specifically “1,200 square feet.”

✦✦ When✦you✦have✦marked✦the✦tests:
✦✓ Convert the number score into a percentage.
✦✓ Place it on the scale on the results feedback form. 
✦✓ Provide written comments on the results feedback form that will reinforce the 
specific reading strategies the learner can use to improve his or her reading.

✦✦ Interpret✦the✦results.
✦✓ A score of 80 per cent on any test in a segment demonstrates that the learner can 
competently perform those specific skills because Read Forward uses a reading 
skills competency-based approach. (For more information, see the section on 
interpreting results found in How Read Forward Works.)

✦✓ Learners’ scores will determine if they will continue in a particular segment and 
practise the skills associated with it, move to a previous segment or move onto 
the next segment. 

✦✓ With test scores of 80 per cent or above, learners can try tests from Segment E.
✦✓ With test scores between 21 and 79 per cent, learners will stay in Segment D, 
keep building their reading skills and take another test in the future.

✦✓ With test scores between 0 and 20 per cent, learners can try Segment C.
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■■ Provide■feedback■to■the■Learners

✦✦ How✦the✦results✦feedback✦forms✦work.
✦✓ The results feedback form has two parts. 
✦✓ One is the scale, which includes the general reading skills that define that 
particular segment.

✦✓ The other part, called “What to work on,” provides space for you and the learner 
to write specific strategies that can be acted upon immediately.

✦✦ Use✦the✦results✦feedback✦form✦with✦every✦test✦each✦learner✦takes.
✦✓ Read Forward highlights the importance of 
connecting test results to planning for learning. 

✦✓ The results feedback form is the way to make the connection 
between a test score, reading skills and reading strategies. 

✦✓ Taking the time to go over the results feedback form with learners one-to-one 
or as a group is a crucial aspect of using Read Forward effectively.

✦✦ Help✦learners✦think✦about✦their✦test✦results.
✦✓ Read Forward was designed for flexibility. It takes the reality of learners’ lives 
into consideration. 

✦✓ When test scores are lower than previous scores, learners can consider external 
factors that may have influenced test results. 

✦✓ When tests scores are similar or higher than previous scores, it is also good practise 
to consider external factors that may have had some influence, specifically the 
reading strategies they used. 

✦✓ Make sure this kind of discussion is part of the feedback process.

✦✦ Help✦learners✦see✦progress✦over✦time.
✦✓ Learners can keep their feedback forms to compare with the results of the next 
test they take.

✦✓ If this is the first time a learner is taking a test from the Read Forward series, 
explain that this test can be a baseline for measuring progress when using Read 
Forward tests in the future. 

✦✓ If learners have already taken a Read Forward test, they can compare the scores 
between this one and those taken before, and use the results feedback forms to 
zero in on reading strategies that can help them to progress. 
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✦✦ Help✦learners✦build✦an✦awareness✦of✦how✦they✦learn.
✦✓ Learners’ awareness of their learning process is a 
significant factor in improving their reading. 

✦✓ Read Forward created the results feedback form 
specifically to help learners understand their learning.

✦✓ Using the forms to review changes in reading between tests can contribute to a 
discussion about how learners perceive their improvement, thus building their 
awareness of the process of learning.
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Segment E is fifth in the series and, as you can 
see from the chart, is informally referenced to 
IALS high-Level 2.

The tests in Segment E are formatted differently 
from the previous tests. The texts are much 
longer; some are more than one page. There are 
only six texts, compared to 10 in the tests in 
Segments B, C and D. There only 20 questions 
in total on each test, compared to 30 in the tests 
in previous segments. Each question requires 
more time than in previous segments, and the 
reduction in the number of texts and questions 

is to accommodate the one-hour time frame 
intended for writing the tests. 

In Segment E, the texts are more complex and 
the questions are more difficult. Learners must 
integrate information in order to answer the 
questions, meaning that they now need to 
gather information from multiple parts of the 
text and combine that information to create 
the answer. Integrative reading skills include 
both locating and cycling through the text.

Segment E

Reading Skills Test Format IALS Level

 ✔ Navigate through longer and more complex 
texts than in Segment D

 ✔ Manage conditional information in the 
longer and more complex texts

 ✔ Complete complex cycling processes
 ✔ Identify and choose multiple pieces 

of information including all examples 
within a set, such as by listing all causes of 
migraines based on a text that lists multiple 
causes in separate paragraphs

 ✔ 5 tests of equal difficulty
 ✔ 6 texts for each test
 ✔ 20 questions on each 

test, with a range of 3 to 
5 questions for each of 
the six texts

High-Level 2

E
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Use the Festival schedules to answer the following questions.

	Which	grade	has	the	fewest	available	choices	for	suitable	performances?					

	

 

You	have	a	10-year-old	child	who	is	hearing	challenged	and	you	would	like	to	

take	her	to	a	show.		Under	these	circumstances,	which	available	performance	

is	the	most	suitable?				

 

Which	theatre	is	completely	sold	out?			

 

Which	Pre-K	performance	is	the	longest?	
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A Time for Children
CENTREVILLE’S FESTIVAL FOR KIDS OF ALL AGES

PERFORMANCE SCHEDULE FOR MAY 15TH

Title Language* Time Length Venue Age Grade Special 
Accom. Tickets

Plop! E 9:30 am 30 mins CCH 2-5 Pre-K Sold Out

Allons-y F 9:45 am 55 mins ACH 6-10 1-5 Buy

Majika E 10:00 am 75 mins CRH 8+ 3-12 H Sold Out

Turly Taps E 10:15 am 50 mins NCPA 4-8 Pre-K-3 Buy

Soleil du 
Soir

F 10:30 am 50 mins LT All K-12 Sold Out

Plop! E 10:45 am 30 mins CCH 2-5 Pre-K S Sold Out

BBQ Lunch: 11:30 - 12:30

Turly Taps E 12:30 pm 50 mins NCPA 4-8 Pre-K-3 Sold Out

Allons-y F 12:45 pm 55 mins ACH 6-10 1-5 Sold Out

Chatty 
Chipmunks

E 1:00 pm 60 mins CCH 5-8 K-3 Sold Out

Majika E 1:15 pm 75 mins CRH 8+ 3-12 H Buy

La Folie 
d’Anne

F 1:30 pm 65 mins TCMH 10+ 5-12 V Buy

The Great 
Escape

E 1:45pm 30 mins NCPA All K-12 Sold Out

Hip Hop 
Hooray

E 4:30 pm 75 mins ACH 15+ 10-12 Buy

Zamba E 7:00 pm 60 mins LT 6+ 1-12 Buy

*Note:	 E	=	English	 F	=	French
CONTINUED ON NEXT PAGE
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PERFORMANCE BY GRADE

PERFORMANCE Pre-K K 1 2 3 4 5 6 7 8 9 10 11 12

Allons-y ♦ ♦ ♦ ♦ ♦

Chatty 
Chipmunks

♦ ♦ ♦ ♦

The Great 
Escape

♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦

Hip Hop 
Hooray

♦ ♦ ♦

La Folie d’Anne ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦

Majika ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦

Plop! ♦ ♦

Soleil du Soir ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦

Turly Taps ♦ ♦ ♦ ♦ ♦

Zamba ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦

VENUES
ACH	 Aria	Concert	Hall	
CCH	 Centreville	Concert	Hall
CRH 	 Churchill	Rehearsal	Hall		
LT	 LeBrock	Theatre	
NCPA	 Newton	Centre	for	Performing	Arts
TCMH	 Trudeau	Centre	Main	Hall

SPECIAL ACCOMMODATIONS
V	 Visually	Challenged
H	 Hearing	Challenged
S	 Special	Needs
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In Segment E, learners need to navigate through 
longer and more complex texts on more than 
one page. For example, with the text example 
above learners have to answer the question, 
“You have a 10-year-old child who is hearing 
challenged and you would like to take her to 
a show. Under these circumstances, which 
available performance is the most suitable?” 
To answer it, learners have to read down and 
across at least four lists in columns between 
two pages. Learners also have to interpret such 
conditional information as the abbreviations 
used in some lists, for example those for 
“Special Accommodations” and “Language.” 

Learners also need to choose multiple pieces 
of information including all examples within 
a set. For example, to answer the question 
about which grade has the fewest available 
choices for suitable performances, learners 
are required to select specific performances by 
grade and compare them to the “Ticket” list 
to ensure they are not sold out. This involves 
having reading skills to navigate between two 
tables, “Performance schedule for May 15th” 
and “Performance by grade,” on two different 
pages in order to choose the multiple pieces of 
information for the correct answer. These are 
examples of complex cycling processes and 
integrating information.

■■ PrePare■for■the■test
Once you have used the instructions outlined in the previous section to determine that 
Segment E is the appropriate level for the learner:

✦✦ Find✦and✦prepare✦the✦test.
✦✓ Select a test from the five options in the Segment E folder on the USB flash drive.
✦✓ Print the test double-sided and staple it.  

✦✦ Be✦sure✦you✦understand✦the✦test.
✦✓ Take some time to review the test so that you understand its format and purpose.
✦✓ Find the answer key for that specific test on the USB flash drive to see how 
learners should answer the test questions.

✦✓ Review the reading skills of the specific segment to understand the reading tasks 
learners will be required to perform on the test.

✦✦ Have✦a✦discussion✦about✦the✦test✦the✦day✦before✦the✦learners✦write✦it. Feedback 
from learners in the pilot studies indicated that having a discussion about the 
tests prior to taking them helped learners to better understand the purpose of 
testing reading and reduced their concerns about taking the test.
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✦✦ Inform✦the✦learners✦that:
✦✓ Read Forward tests will help them better understand their reading skills. 
✦✓ The results will show what they can already do and what reading skills they 
can improve.

✦✓ The examples used in the text imitate everyday reading tasks and so the tests 
are different from tests on a specific subject of study or course content. 

✦✓ The test will take up to an hour.
✦✓  They can use pencil or pen. 
✦✓ They will write the test independently.

✦✦ Show✦learners✦an✦example✦of✦a✦question✦and✦its✦associated✦text from a test other 
than the one the learners will write. This will help them understand the layout.

✦✓ The questions are on the left and the text where they will find the answers is 
on the right.

✦✓ Questions in Segment E require learners to write answers directly under the 
question. 

✦✓ Compared to previous segments, many answers in Segment E will be longer, 
maybe three to five sentences long.

✦✦ Explain✦ the✦ marking✦ format✦ that✦ Read✦ Forward✦ uses because it might be 
different than what learners have encountered before:

✦✓ Each question is worth one mark.
✦✓ There are no partial marks.
✦✓ Spelling and grammar are not marked.
✦✓ These tests are not about passing or failing. Their purpose is to help learners 
view reading skills as a continuum. The test scores help learners think about 
reading skills and strategies and, at a later date, when they take another Read 
Forward test, they will be able to compare their scores to see how their reading 
has changed.

■■ administer■the■test

✦✦ Be✦sure✦to✦read✦the✦section✦on✦preparing✦for✦the✦test. In particular, be sure to 
discuss the test with learners prior to administering it. 

✦✦ Support✦learners✦by✦ensuring✦that✦the✦learning✦environment✦is✦conducive✦to✦
writing✦tests.
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✦✦ Ensure✦that✦the✦test✦is✦in✦the✦right✦order.✦ Tests must be printed or photocopied 
double-sided.

✦✦ Explain✦the✦purpose✦of✦the✦test,✦ that is, to help learners better understand their 
reading skills.

✦✦ Show✦learners✦the✦layout✦of✦the✦test:
✦✓ The questions are on the left and the text is on the right.

✦✦ Remind✦learners✦that:
✦✓ They need to read each question carefully. 
✦✓ They should read the questions before reading the text.
✦✓ They must look to the text for the information they need to answer the questions. 
✦✓ They have one hour to complete the test. (Note that although Read Forward 
does not prescribe a time limit for writing the tests, the tests were designed to be 
written in one hour or less.)

✦✓ They can use pencil or pen. 
✦✓ Spelling and grammar will not be marked.
✦✓ Each question is worth one mark.
✦✓ There are no partial marks.
✦✓ They must write the test independently. 

✦✦ Tell✦the✦learners✦what✦to✦do✦once✦they✦have✦completed✦the✦test.

✦✦ Provide✦any✦other✦information✦ required by your program’s testing practise. 

■■ mark■the■test■

✦✦ Remember:
✦✓ Read Forward is a low-stakes assessment tool and learners’ scores should 
therefore not be tied to serious consequences such as passing or failing a course. 

✦✓ Marking Read Forward tests requires a different approach from the usual way 
instructors mark tests.

✦✓ It will take longer to mark tests in Segment E than those in other segments 
because of the level of complexity in the reading tasks.

✦✦ Use✦the✦answer✦keys✦on✦the✦USB✦flash✦drive✦to✦mark✦each✦specific✦test.✦
✦✓ The answers in the key for this section should be taken as a guideline. 
✦✓ Because the questions require learners to explain, support an opinion, and/or 
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incorporate background knowledge with the information in the text, there will 
be many ways to express the correct answer. 

✦✓ If the answer is in line with what is presented in the answer key and does not 
include irrelevant additional information or incorrect information, then the 
answer should be marked correct.

✦✓ The answer key represents the optimal answer. 
✦✓ Possible alternate answers are indicated by a bulleted list of acceptable answers.
✦✓ Optional information is included in parentheses ( ); the answer would be correct 
whether it includes this information or not. This is important because if a learner 
writes down too much information, the answer should be marked incorrect.

✦✦ Segment✦E✦tests✦are✦out✦of✦20✦marks.✦

✦✦ Follow✦these✦general✦guidelines:
✦✓ Ignore spelling and grammar mistakes. 
✦✓ Complete sentences are not required to answer the questions. 
✦✓ Each question is worth one full mark and you may only give full marks. 
✦✓ Answers are either correct or incorrect. 
✦✓ Partial marks are not allowed because they may reflect the reading competency 
of the prior test level. 

✦✓ Questions that include units of measure do not need to have the complete 
unit description in the answer to be correct. For example, “1,200” would be an 
acceptable answer for the question “What is the square footage of the house?” 
The answer does not need to be specifically “1,200 square feet.”

✦✦ When✦you✦have✦marked✦the✦tests:
✦✓ Convert the number score into a percentage.
✦✓ Place it on the scale on the results feedback form. 
✦✓ Provide written comments on the results feedback form that will reinforce the 
specific reading strategies the learner can use to improve his or her reading.

✦✦ Interpret✦the✦results.
✦✓ A score of 80 per cent on any test in a segment demonstrates that the learner can 
competently perform those specific skills because Read Forward uses a reading 
skills competency-based approach. (For more information, see the section on 
interpreting results found in How Read Forward Works.)

✦✓ Learners’ scores will determine if they will continue in a particular segment and 
practise the skills associated with it, move to a previous segment or move onto 
the next segment. 
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✦✓ With test scores of 80 per cent or above, learners can try tests from Segment F.
✦✓ With test scores between 21 and 79 per cent, learners will stay in Segment E, keep 
building their reading skills and take another test in the future.

✦✓ With test scores between 0 and 20 per cent, learners can try Segment D.

■■ Provide■feedback■to■the■Learners

✦✦ How✦the✦results✦feedback✦forms✦work.
✦✓ The results feedback form has two parts. 
✦✓ One is the scale, which includes the general reading skills that define that 
particular segment.

✦✓ The other part, called “What to work on,” provides space for you and the learner 
to write specific strategies that can be acted upon immediately.

✦✦ Use✦the✦results✦feedback✦form✦with✦every✦test✦each✦learner✦takes.
✦✓ Read Forward highlights the importance of connecting test results to planning 
for learning. 

✦✓ The results feedback form is the way to make the connection between a test 
score, reading skills and reading strategies. 

✦✓ Taking the time to go over the results feedback form with learners one-to-one or 
as a group is a crucial aspect of using Read Forward effectively.

✦✦ Help✦learners✦think✦about✦their✦test✦results.
✦✓ Read Forward was designed for flexibility. It takes the reality of learners’ lives into 
consideration. 

✦✓ When test scores are lower than previous scores, learners can consider external 
factors that may have influenced test results. 

✦✓ When tests scores are similar or higher than previous scores, it is also good practise 
to consider external factors that may have had some influence, specifically the 
reading strategies they used. 

✦✓ Make sure this kind of discussion is part of the feedback process.

✦✦ Help✦learners✦see✦progress✦over✦time.
✦✓ Learners can keep their feedback forms to compare with the results of the next 
test they take.

✦✓ If this is the first time a learner is taking a test from the Read Forward series, 
explain that this test can be a baseline for measuring progress when using Read 
Forward tests in the future. 
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✦✓ If learners have already taken a Read Forward test, they can compare the 
scores between this one and those taken before, and use the results feedback 
forms to zero in on reading strategies that can help them to progress. 

✦✦ Help✦learners✦build✦an✦awareness✦of✦how✦they✦learn.
✦✓ Learners’ awareness of their learning process is a significant factor in 
improving their reading. 

✦✓ Read Forward created the results feedback form specifically to help learners 
understand their learning.

✦✓ Using the forms to review changes in reading between tests can contribute 
to a discussion about how learners perceive their improvement, thus 
building their awareness of the process of learning.
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Segment F

Reading Skills Test Format IALS Level

 ✔ Navigate through longer and more complex texts 
than in Segment E

 ✔ Manage conditional information in the longer and 
more complex texts

 ✔ Complete complex cycling processes
 ✔ Identify, compare and contrast multiple pieces of 

information, including all examples within a set 
such as by naming the lakes and rivers that anglers 
prefer based on a text that discusses multiple lakes 
and rivers and mentions that some are preferred 
and some are not

 ✔ Put the set in a requested order, for example by 
listing the rivers from the anglers’ most to least 
favourite, based on a text that discusses all the 
rivers in no particular order

 ✔ Generate ideas and opinions by integrating 
information from a text with background 
knowledge from outside the text

 ✔ 5 tests of equal 
difficulty

 ✔ 6 texts for 
each test

 ✔ 20 questions 
on each test, 
with a range of 
3 to 5 questions 
for each of the 
6 texts

Low-Level 3

Test F is the sixth and final segment in the series 
and, as you can see from the chart, is informally 
referenced to IALS low-Level 3. 

The format of tests in Segment F is the same as 
those in Segment E, and different from those 
in Segments A through D. The texts are much 
longer, and some are more than one page. 
There are only six texts, compared to 10 in the 
tests in Segments B, C and D. As with Segment 
E, there are only 20 questions in total on each 
test, compared to 30 in the tests in the previous 

segments. Each question requires more time 
than in previous segments, and the reduction 
in both the number of texts and the number 
of questions is to accommodate the one-hour 
time frame intended for writing the test. 

Questions are more difficult and texts are longer 
and more complex in the tests in Segment F 
than in Segment E. There are more questions 
that require learners to generate answers and 
complete complex cycling procedures.  F
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Use the Flour and Bread Making Basics article to answer the 
following questions.

	You	have	mixed	the	water	and	yeast,	added	flour,	and	kneaded	the	dough	

until	it	is	fully	developed.	What	are	the	next	three	steps	that	will	result	in	a	

fully	developed	dough	ready	to	bake?	 	

  

 

Why	is	yeast	a	necessary	ingredient	in	a	loaf	of	bread?	

  

What	effect	would	adding	sugar	to	the	bread	dough	have	on	the	length	of	

time	it	would	need	to	be	left	to	rise?	Support	your	answer.	

  

 

To	make	muffins,	the	ingredients	are	mixed	together	quickly	and	they	are	

baked	immediately	after	they	are	portioned	out	into	the	muffin	tin.	The	

typical	baked	muffin,	though,	has	a	structure	that	looks	similar	to	a	loaf	of	

bread.	Will	the	muffin	have	a	gluten	structure	that	is	the	same	as,	less,	or	

more	developed	than	a	bread	dough?	Support	your	answer.	
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flour & bread making BASICS

Bread is not something that always has to 

come from the supermarket. It is something 

that can be made easily and economically at 

home.  However, before beginning to make 

bread it is important to understand the basics 

of flour and the general process involved in 

preparing dough.

The three basic elements of bread that have 

been known for thousands of years are water, 

flour and yeast. These three elements form the 

basic trio necessary in order to make a loaf of 

bread. Other ingredients can be added to the 

mixture to help with taste and texture such as 

salt, eggs, herbs and oil which will create specific 

types of bread, and each culture of the world has 

their own variation on the basic recipe of bread. 

For traditional bread, the specific flour that 

must be used is wheat flour or flour made from 

a combination of wheat and other grains. All 

grains have proteins in them, but wheat has just 

the right combination of proteins that when 

water is added, it will form a complex, three-

dimensional web of the proteins that is called 

a gluten network. Wheat is the only grain that 

the proteins will form a three-dimensional web 

necessary to create a fully-developed raised 

dough. Specific types of wheat will affect the 

quality of the gluten network and will have an 

impact on the quality of the bread you make. 

Wheat that is considered ‘hard’ is typically grown 

on the Canadian prairies, and it is considered 

to be some of the best in the world for bread 

making as it has all the necessary proteins in just 

the right combinations for breads.

When you mix a dough, you form the gluten 

network that is needed for bread to rise, have 

strength, and yet result in tender and soft bread. 

Depending on the type of flour, the gluten 

network can be strong, elastic and stretchable, 

or it can be weak and break down easily. As you 

mix and knead the dough, the gluten network is 

formed, then broken down  and reformed again, 

and this process helps to strengthen the dough.

CONTINUED ON NEXT PAGE
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The other process that occurs when you knead 

the dough is that air is constantly being added 

to the dough, and this will help to form the small 

bubbles in the dough that when baked will 

make the bread soft. This process of kneading 

must take a considerable amount of time, often 

ten to fifteen minutes of kneading in order to 

build the gluten network that is required for the 

bread to rise evenly and consistently, and for the 

dough to be sufficiently aerated.  When this point 

is reached the dough is said to be fully developed.

The other basic ingredient in bread is yeast. 

Yeast is a single-celled organism that normally is 

available in a dry form. When it is added to water 

the yeast is brought back to life. Jars with yeast 

have been found in ancient Egyptian tombs in 

a dry format, and even after 3000 years, when 

it was added to water, it was able to be revived 

and used in a bread. In bread making, the yeast 

is softened in the water, and then when flour 

is added to the mixture the yeast begins to 

feed off the sugars in the flour and begins to 

ferment. In the process of fermenting, the yeast 

converts the sugars to alcohol and a mild acid, 

which mix with the air bubbles that have been 

worked into the dough during kneading and 

expand the air bubbles. If the dough has been 

kneaded sufficiently and is fully developed, the 

air bubbles stretch the dough, which is normally 

referred to as ‘rising’. In the fully developed 

dough, the air bubbles expand and will stretch 

the gluten network in the dough and will further 

strengthen it. 

For normal basic bread, it is common to let the 

dough rise for a period of time to let the dough 

ferment. Because the amount of sugars in the 

flour is limited, the dough rises slowly. After the 

first period of rising, the dough is kneaded shortly 

to release some of the air, and then allowed to 

rise again before baking. The fully developed 

dough will survive the two periods of rising and 

will result in a loaf of bread that can rise in the 

pan, have a texture that is soft and chewy, and 

have a pattern of small air pockets between the 

structure of the bread.

If the dough is not fully developed, the 

fermenting of the yeast and rising will still occur, 

but the end result will be different. During the 

rising, the fermenting that occurs and the air 

that is expanding will pop and burst through 

the structure of the dough. In a dough such as a 

cake batter that has no yeast and no developed 

gluten network, you will see large air bubbles 

break through the surface. When a bread dough 

that is not fully developed is baked, the areas 

where the air pockets are in a weak structure 

will burst and will not rise uniformly, and within 

the baked bread you will see large air pockets. 

While there will be some of the gluten network 

that will result in some bread structure, it will not 

be uniform in the baked loaf. 
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Segment F texts require the learners to cycle 
through the text a number of times in order 
to be able to compare and contrast multiple 
pieces of complex information. For example, 
to answer the question about why yeast is a 
necessary ingredient in making a loaf of bread, 
the learners will have to read through the full 
two pages of text, and will have to compare and 
contrast different pieces of information on the 
importance of not only yeast, but also of wheat, 
kneading, the gluten network, the dough being 
fully developed and the dough rising. 

Learners must support their answers by 
generating ideas and opinions that demonstrate 

how they integrated the information to apply in 
new situations. A good example is the question 
about making muffins. Here, learners must use 
information from the text about bread and 
the information in the question about muffins 
to determine how muffins are similar to or 
different from bread in terms of the gluten 
structure. This is an example of a reading skill 
called “generating.” Learners generate answers 
by combining information from the text 
with personal knowledge or knowledge from 
another text. 

■■ PrePare■for■the■test
Once you have used the instructions outlined in the previous section to determine that 
Segment F is the appropriate level for the learner:

✦✦ Find✦and✦prepare✦the✦test.
✦✓ Select a test from the five options in the Segment F folder on the USB flash drive.
✦✓ Print the test double-sided and staple it.  

✦✦ Be✦sure✦you✦understand✦the✦test.
✦✓ Take some time to review the test so that you understand its format and purpose.
✦✓ Find the answer key for that specific test on the USB flash drive to see how 
learners should answer the test questions.

✦✓ Review the reading skills of the specific segment to understand the reading tasks 
learners will be required to perform on the test.

✦✦ Have✦a✦discussion✦about✦the✦test✦the✦day✦before✦the✦learners✦write✦it. Feedback 
from learners in the pilot studies indicated that having a discussion about the 
tests prior to taking them helped learners to better understand the purpose of 
testing reading and reduced their concerns about taking the test.

✦✦ Inform✦the✦learners✦that:
✦✓ Read Forward tests will help them better understand their reading skills. 
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✦✓ The results will show what they can already do 
and what reading skills they can improve.

✦✓ The examples used in the text imitate everyday reading tasks and so the tests 
are different from tests on a specific subject of study or course content. 

✦✓ The test will take up to an hour.
✦✓ They can use pencil or pen. 
✦✓ They will write the test independently.

✦✦ Show✦learners✦an✦example✦of✦a✦question✦and✦its✦associated✦text from a test other 
than the one the learners will write. This will help them understand the layout.

✦✓ The questions are on the left and the text where they will find the answers is on 
the right.

✦✓ Questions in Segment F require learners to write answers directly under the 
question. 

✦✓ Many answers in Segments F will be longer, maybe three to five sentences.

✦✦ Explain✦the✦marking✦format✦that✦Read✦Forward✦uses because it might be different 
than what learners have encountered before:

✦✓ Each question is worth one mark.
✦✓ There are no partial marks.
✦✓ Spelling and grammar are not marked.
✦✓ These tests are not about passing or failing. Their purpose is to help learners 
view reading skills as a continuum. The test scores help learners think about 
reading skills and strategies and, at a later date, when they take another Read 
Forward test, they will be able to compare their scores to see how their reading 
has changed.

■■ administer■the■test

✦✦ Be✦sure✦to✦read✦the✦section✦on✦preparing✦for✦the✦test. In particular, be sure to discuss 
the test with learners prior to administering it. 

✦✦ Support✦learners by ensuring that the learning environment is conducive to writing tests.

✦✦ Ensure✦that✦the✦test✦is✦in✦the✦right✦order. Tests must be printed or photocopied 
double-sided.

✦✦ Explain✦the✦purpose✦of✦the✦test, that is, to help learners better understand their 
reading skills.
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✦✦ Show✦learners✦the✦layout✦of✦the✦test:
✦✓ The questions are on the left and the text or graphics are on the right. 

✦✦ Remind✦learners✦that:
✦✓ They need to read each question carefully. 
✦✓ They should read the questions before reading the text.
✦✓ They must look to the text for the information they need to answer the questions.
✦✓ They have one hour to complete the test. (Note that although Read Forward 
does not prescribe a time limit for writing the tests, the tests were designed to be 
written in one hour or less.)

✦✓ They can use pencil or pen. 
✦✓ Spelling and grammar will not be marked.
✦✓ Each question is worth one mark.
✦✓ There are no partial marks.
✦✓ They must write the test independently. 

✦✦ Tell✦the✦learners✦what✦to✦do✦once✦they✦have✦completed✦the✦test.

✦✦ Provide✦any✦other✦information required by your program’s testing practise. 

■■ mark■the■test■

✦✦ Remember:
✦✓ Read Forward is a low-stakes assessment tool and learners’ scores should therefore 
not be tied to serious consequences such as passing or failing a course. 

✦✓ Marking Read Forward tests requires a different approach from the usual way 
instructors mark tests.

✦✓ Marking tests in Segment F may take longer than marking those at previous 
levels. 

✦✦ Use✦the✦answer✦keys✦on✦the✦USB✦flash✦drive to mark each specific test. 
✦✓ The answers in the key for this section should be taken as a guideline. 
✦✓ Because the questions require learners to explain, support an opinion, and/or 
incorporate background knowledge with the information in the text, there will 
be many ways to express the correct answer. 

✦✓ If the answer is in line with what is presented in the answer key and does not 
include irrelevant additional information or incorrect information, then the 
answer should be marked correct.
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✦✓ The answer key represents the optimal answer. 
✦✓ Possible alternate answers are indicated by a bulleted list of acceptable answers.
✦✓ Optional information is included in parentheses ( ); the answer would be correct 
whether it includes this information or not. This is important because if a learner 
writes down too much information, the answer should be marked incorrect.

✦✦ Segment✦F✦tests✦are✦out✦of✦20✦marks.✦

✦✦ Follow✦these✦general✦guidelines:
✦✓ Ignore spelling and grammar mistakes. 
✦✓ Complete sentences are not required to answer the questions. 
✦✓ Each question is worth one full mark and you may only give full marks. 
✦✓ Answers are either correct or incorrect. 
✦✓ Partial marks are not allowed because they may reflect the reading competency 
of the prior test level. 

✦✓ Questions that include units of measure do not need to have the complete 
unit description in the answer to be correct. For example, “1,200” would be an 
acceptable answer for the question “What is the square footage of the house?” 
The answer does not need to be specifically “1,200 square feet.”

✦✦ When✦you✦have✦marked✦the✦tests:
✦✓ Convert the number score into a percentage.
✦✓ Place it on the scale on the results feedback form. 
✦✓ Provide written comments on the results feedback form that will reinforce the 
specific reading strategies the learner can use to improve his or her reading.

✦✦ Interpret✦the✦results.
✦✓ A score of 80 per cent on any test in a segment demonstrates that the learner can 
competently perform those specific skills because Read Forward uses a reading 
skills competency-based approach. (For more information, see the section on 
interpreting results found in How Read Forward Works.)

✦✓ Learners’ scores will determine if they will continue in a particular segment and 
practise the skills associated with it, move to a previous segment or move onto 
the next segment. 

✦✓ With test scores of 80 per cent or above, learners have mastered Segment F 
reading skills. 

✦✓ With test scores between 21 and 79 per cent, learners will stay in Segment F, keep 
building their reading skills and take another test in the future.

✦✓ With test scores between 0 and 20 per cent, learners can try Segment E.
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■■ Provide■feedback■to■the■Learners

✦✦ How✦the✦results✦feedback✦forms✦work.
✦✓ The results feedback form has two parts. 
✦✓ One is the scale, which includes the general reading skills that define that 
particular segment.

✦✓ The other part, called “What to work on,” provides space for you and the learner 
to write specific strategies that can be acted upon immediately.

✦✦ Use✦the✦results✦feedback✦form✦with✦every✦test✦each✦learner✦takes.
✦✓ Read Forward highlights the importance of connecting test results to planning 
for learning. 

✦✓ The results feedback form is the way to make the connection between a test 
score, reading skills and reading strategies. 

✦✓ Taking the time to go over the results feedback form with learners one-to-one or 
as a group is a crucial aspect of using Read Forward effectively.

✦✦ Help✦learners✦think✦about✦their✦test✦results.
✦✓ Read Forward was designed for flexibility. It takes the reality of learners’ lives into 
consideration. 

✦✓ When test scores are lower than previous scores, learners can consider external 
factors that may have influenced test results. 

✦✓ When tests scores are similar or higher than previous scores, it is also good practise 
to consider external factors that may have had some influence, specifically the 
reading strategies they used. 

✦✓ Make sure this kind of discussion is part of the feedback process.

✦✦ Help✦learners✦see✦progress✦over✦time.
✦✓ Learners can keep their feedback forms to compare with the results of the next 
test they take.

✦✓ If this is the first time a learner is taking a test from the Read Forward series, 
explain that this test can be a baseline for measuring progress when using Read 
Forward tests in the future. 

✦✓ If learners have already taken a Read Forward test, they can compare the scores 
between this one and those taken before, and use the results feedback forms to 
zero in on reading strategies that can help them to progress. 
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✦✦ Help✦learners✦build✦an✦awareness✦of✦how✦they✦learn.
✦✓ Learners’ awareness of their learning process is a 
significant factor in improving their reading. 

✦✓ Read Forward created the results feedback form specifically 
to help learners understand their learning.

✦✓ Using the forms to review changes in reading between 
tests can contribute to a discussion about how learners 
perceive their improvement, thus building their awareness 
of the process of learning.
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It measured the literacy proficiency of 
participants when using prose, document, 
numeracy and, more recently, problem-solving 
skills. It developed a five-level scale with a total 
of 500 points. The IALS five-level scale of adult 
literacy is described in the OECD and Statistics 
Canada report, Literacy in the Information Age: 
Final Report of the International Adult Literacy 
Survey (2000, p. XI):

LeveL■1✦indicates persons with very poor skills, 
where the individual may, for example, be unable 
to determine the correct amount of medicine to 
give a child from information printed on the 
package. 

LeveL■2 respondents can deal only with material 
that is simple, clearly laid out, and in which the 
tasks involved are not too complex. It denotes a 

IALS✦ is✦ the✦ International✦ Adult✦ Literacy✦
Survey.✦It was sponsored by the international 

Organization for Economic Co-operation and 
Development (OECD) in partnership with 
Statistics Canada and the American Educational 
Testing Services. IALS is commonly used to 
describe both the original survey conducted in the 
mid-1990s, and the subsequent survey conducted 

in 2003, the Adult Literacy and Lifeskills survey 
known as ALL. IALS profiled adult literacy rates 
for national and international economic purposes 
and according to Statistics Canada’s 1996 report, 
Building on our Competencies, Canada’s reason 
for participating was to “compare national 
literacy profiles with those of Canada’s several 
trading partners” (p. 17).

More about IALS

IALS defines literacy as:

“The ability to understand and use printed information in daily activities, at 
home, at work and in the community to achieve one’s goals, and to develop 
one’s knowledge and potential.” (Statistics Canada, 1996)
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According to IALS, approximately 48 per cent 
of working age adults in Canada have literacy 
skills below Level 3 (Statistics Canada, 2005). 
This means that nearly half of Canadian adults 
aged 16 to 65 years are reading below the 
minimum recommended IALS level of literacy 
skills that enable Canadians to fully participate 
in a knowledge-based society. In response to this, 
as outlined in the design considerations at the 
beginning of this User Guide, Read Forward is 
intended to be relevant to learners from many 
different places in this country, and to be useful 
in and relevant to a wide spectrum of education 
programs with many different kinds of learners 
reading between mid-Level 1 and low-Level 3. 

The range of reading skills along the continuum 
of IALS Levels 1 to 3 is very wide. This makes 
it difficult to accurately demonstrate reading 
improvement because there are no small steps, 
only large ones, from one level to the next. 
This is problematic for adult literacy programs 
because learners tend to make incremental 

improvements in their reading over time. 
Without a way to measure those small steps, it’s 
difficult to demonstrate improvement. 

Stan Jones, an original member of the 
international team that developed IALS, worked 
with Read Forward to break the first three levels 
of IALS into smaller segments that could be 
more easily measured in an adult education 
setting. He established six segments for Read 
Forward based on statistical analysis of IALS 
data already available. 

This segmentation, outlined in detail in the 
table below, does not cover the full range of IALS 
Levels 1 to 3. Below mid-Level 1 is not included 
because it requires such instructor assistance as 
reading the test questions out loud. The upper 
half of Level 3 is also not included because Read 
Forward is primarily for adults reading below 
IALS Level 3. The first part of Level 3 is included 
so that learners can see their improvement 
toward and into Level 3.

weak level of skill, but more hidden than Level 
1. It identifies people who can read, but test 
poorly. They may have developed coping skills 
to manage everyday literacy demands, but their 
low level of proficiency makes it difficult for 
them to face novel demands, such as learning 
new job skills. 

LeveL■3 is considered a suitable minimum for 
coping with the demands of everyday life and 

work in a complex, advanced society. It denotes 
roughly the skill level required for successful 
secondary school completion and college 
entry. Like higher levels, it requires the ability 
to integrate several sources of information and 
solve more complex problems. 

LeveLs■ 4 and 5 describe respondents who 
demonstrate command of higher-order 
information processing skills.

The Connections between IALS and Read Forward
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segment iaLs■Level■
reference iaLs■score reading■skills

Segment A Mid-Level 1 below 200

 ✔ Identify and use familiar words
 ✔ Know where to write your name in 

a form
 ✔ Understand simple lists 
 ✔ Choose words from a list of words
 ✔ Use common structures

Segment B High-Level 1 200 – 225

 ✔ Understand common words in text
 ✔ Relate common words to other 

words in nearby text
 ✔ Know where to write personal 

information in a form
 ✔ Interpret a short text
 ✔ Select from choices
 ✔ Make choices that are based on 

understanding meaning rather than 
on relying only on structure

Segment C Low-Level 2 226 – 240

 ✔ Relate information to other 
information that is further away in 
the text, not only to nearby text

 ✔ Find complex information by 
searching for it in the text

 ✔ Cycle through text to find more 
than one piece of information

 ✔ Make comparisons between items or 
people mentioned in the text

 ✔ Use comparisons to find other 
information

 ✔ Select among choices in a short text
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segment iaLs■Level■
reference iaLs■score reading■skills

Segment D Mid-Level 2 241 – 260

 ✔ Manage conditional information
 ✔ Use text structure to find 

information 
 ✔ Complete complex searches for 

information including combining 
information from two separate 
charts

 ✔ Manage distracting information 
 ✔ Read longer and more complex texts
 ✔ Use information from the text to 

find further information in the text 
 ✔ Understand relationships between 

different parts of the text
 ✔ Identify a subset of examples

Segment E High-Level 2 261 – 275

 ✔ Navigate through longer and more 
complex texts than in Segment D

 ✔ Manage conditional information in 
the longer and more complex texts

 ✔ Complete complex cycling processes
 ✔ Identify and choose multiple 

pieces of information including all 
examples within a set

Segment F Low-mid-Level 3 276 – 300

 ✔ Navigate through longer and more 
complex texts than in Segment E

 ✔ Manage conditional information in 
the longer and more complex texts

 ✔ Complete complex cycling processes
 ✔ Identify, compare and contrast 

multiple pieces of information, 
including all examples within a set 

 ✔ Put the set in a requested order
 ✔ Generate ideas and opinions by 

integrating information from a text 
with background knowledge from 
outside the text
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Development 

Read✦Forward✦was✦initiated✦by✦Charles✦Pankratz,✦Dean✦of✦Academic✦Foundations✦at✦Bow✦
Valley✦College.✦His vision was to create a reading assessment with a Canadian feel that was 

referenced to IALS and easy to use in a variety of instructional settings. To accomplish this goal, 
the Read Forward project team worked in consultation with a variety of Bow Valley College staff 
members, and with reading experts, literacy specialists, testing professionals, statistics experts, and 
IALS specialists across Canada. 

Methodology 

■■ deveLoPing■the■tests
After the division of the first three levels of IALS 
into Read Forward’s six segments (see appendix 
1 for more details), several item writers were 
hired to write the content of the tests, that is, 
their texts and accompanying questions. The 
writers attended multiple training sessions that 
provided them with background information 
about the project and its purpose, the IALS 
framework and the segmentation process, and 
the design of the texts and questions.

The first training session, offered by Stan 
Jones, focused on constructing texts, designing 

questions of increasing difficulty and an 
introduction to the reading skills involved 
in each segment. Follow-up training was 
facilitated by Deanna Jager, Read Forward Project 
Development Lead. It centred on understanding 
the segmentation used by Read Forward and on 
ensuring both the texts and questions fit in the 
segment for which they were written. Part of the 
training included becoming familiar with what 
constitutes everyday reading for adult learners by 
reviewing text samples gathered by participants 
in programs in British Columbia, Alberta and the 
Northwest Territories.
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For the most part, one writer was assigned to a 
specific segment and developed all the texts and 
questions for the five tests in that segment. After 
the writers completed Segments B, C and D, 
Deanna Jager and Robin Houston-Knopff, the 
Read Forward Project Manager, reviewed their 
work to ensure it met the standards of the 
framework, was complete and appeared to be at 
the correct reading level. (A formal, statistical 
review of the level of text and questions was 
conducted later, as described below.)

This initial review showed that, as the levels 
increased, it was more difficult for the item 
writers to successfully write both texts and 
questions. From that point on, Read Forward 
hired writers to write the texts but used 
only item-writing specialists to develop the 
questions because of their expertise and 
training in writing questions for assessment. 
While working on Segments A, E and F, writers 
submitted their work as soon as one of the five 
tests was complete. At this point, Deanna and 
Robin reviewed the work done to date and 
provided guidelines to ensure the remaining 
work met all requirements.

As the tests were developed, they were also 
reviewed by Stan Jones and the Project Evaluator, 
Dr. Robin Millar, a reading expert specializing 
in essential skills and the workplace with the 
Centre for Education and Work. Additionally, the 
project’s advisory team reviewed several of the 
tests in each segment, providing feedback about 
how practitioners in the field would use the tests 
and how to make them more user-friendly.

■■ deveLoPing■the■graPhics
As tests were completed and reviewed, they were 
sent on to the graphic designer, Katie Songer 
of 5 Gallon Creative, to create the illustrations 
and complete the layout. To be acceptable, 
the graphics had to meet several strict criteria. 
The illustrations in these assessments must be 
informative and true to the text rather than 
decorative. Their purpose is entirely to support 
the reading. This means that care was taken to 
ensure the graphics helped readers understand 
the text, didn’t distract from the reading tasks 
and didn’t contradict the words on the page. 
Additionally, the diversity of Canadian culture 
needed to be represented.

Another important consideration in designing 
the graphics was whether or not to use colour. 
Using colour has been shown to have positive 
effects on reading – decreasing fatigue and 
increasing productivity – which is why the 
entire resource was developed in colour. On 
the other hand, as the tests are intended to be 
photocopied by facilitators, a lot of work was 
done to ensure that the colours also reproduce 
well in black and white.  This means that if 
colour was used to distinguish between sections 
in a pie chart, Katie ensured that those colours 
will print in distinct shades of grey.

■■ Phase■1■PiLot■at■bow■vaLLey■
coLLege
From the beginning, Read Forward’s intent was 
to have all its tests piloted twice, once at Bow 
Valley College in Calgary and once nationally. 



readforward

• 93 •

The first phase of piloting was approached in 
two ways. First, one instructor embedded tests 
from Segment B into the class curriculum. This 
provided her learners and the project team the 
opportunity to see the learners’ progress from 
one test through a second test to a third. Second, 
Robin Houston-Knopff or Deanna Jager went 
into a variety of classrooms and administered 
tests in all segments, one at a time, with 
individual classes. All five tests for Segments B, 
C, D and F were successfully piloted.

Due to delays in the development of the tests and 
challenges in scheduling piloting opportunities 
at the end of term, the piloting goals for 
Segments E and A were revised. For Segment E, 
only three of the five tests were piloted. Segment 
A was piloted at Bow Valley College during the 
second piloting phase, described below.

A total of 236 tests were taken by learners for the 
Phase 1 pilot. The test administrator returned to 
each of the classes in which tests were written, 
taking individual results feedback forms to each 
learner. She used the forms to initiate discussion 
about the test and the testing experience, and 
to conduct a group debriefing about how the 
learners answered the questions and the skills 
they were demonstrating with their answers. 
This gave the project team the opportunity to 
ask the learners about their experiences with the 
test and the results feedback forms; it also gave 
the learners the chance to express any concerns 
they had that the team may not have asked 
about directly.

■■ feedback■and■
revisions■from■Phase■1
As mentioned earlier, the feedback from both 
learners and instructors was overwhelmingly 
positive. Learners immediately saw the 
connection between the texts and questions 
and their day-to-day lives. This connection 
sparked an interest in continuing to use Read 
Forward. Instructors also commented on their 
learners’ level of interest and engagement. 
One instructor who used three tests from a 
single segment, along with other appropriate 
classroom materials, said students progressed 
much more quickly with their skill development 
than she is used to seeing.

The team also learned valuable lessons from 
the group debriefing. For example, an issue 
with timing arose from the piloting of tests in 
Segments E and F. Most learners commented 
that there was too much reading to complete 
the tests in the given one-hour time frame. 
This kind of feedback from the piloting 
process resulted in a number of changes to 
Read Forward that were implemented before 
the second phase of piloting. These revisions 
included:

✦✦ Improving the wording of questions

✦✦ Altering confusing graphics

✦✦ Correcting typos

✦✦ Reordering the texts in a test to alternate 
between prose and document texts
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✦✦ Reducing the number of texts per test to 
six from eight for the tests in Segments E 
and F 

✦✦ Reducing the number of questions per test 
to 20 from 30 for the tests in Segments E 
and F 

✦✦ Increasing the consistency of the test layout 

✦✦ Removing and replacing questions and 
texts that were deemed unsuitable, for 
example, because they were ambiguous 
or confusing

■■ Phase■2■PiLot■across■canada
After the first pilot at Bow Valley College and the 
subsequent review and revisions, Read Forward 
was ready for a more extended pilot. The first 
step was to find organizations willing to work 
with the college in this process. In the quest for 
piloting partners, the project team had several 
criteria. The two most important concerned 
the kinds of organizations that participated 
and their locations. The pilot study needed 
many different kinds of organizations to be 
involved to determine whether Read Forward 
was appropriate to use in a variety of contexts, 
including community programs, workplace 
programs and colleges. The team also needed 
pilot sites from a wide geographic distribution to 
check that Read Forward’s content represented 

the everyday reading of learners in cities and 
towns from various provinces and territories 
across Canada.

After receiving interest from many different 
people, the Read Forward team selected eight 
partner organizations. Each partner sent at 
least one person to attend a training session on 
how to administer the test and participate in 
the pilot. This training included information 
about:

✦✦ How to select and prepare learners

✦✦ How to administer and mark the test

✦✦ How to provide feedback to the learners 
using the results feedback form 

✦✦ The history of the project

✦✦ The segmentation used for the Read 
Forward framework and how it 
corresponds to IALS

✦✦ How to gather and submit feedback for 
the pilot

The chart to the right details all the organizations 
who participated in the pilot. Between them, 
the organizations ensured that each test piloted 
was written by a minimum of 10 students. A 
total of 330 tests were taken altogether in this 
second phase of Read Forward’s pilot process.



readforward

• 95 •

organization Location Program■involved■
in■Pilot Piloting

Algonquin College Ottawa, Ont. Academic upgrading

Segment B – 1 test
Segment C – 1 test
Segment D – 1 test
Segment E – 2 tests
Segment F – 2 tests

College of New 
Caledonia

Prince George, B.C. Academic upgrading

Segment C – 2 tests
Segment D – 3 tests
Segment E – 1 test
Segment F – 2 tests

Selkirk Adult
Learning Program

Selkirk, Man. Academic upgrading
Segment B – 2 tests
Segment C – 1 test
Segment D – 1 test

Slave Lake Adult 
Education Committee

Slave Lake, Alta.
Community literacy 

program with volunteer 
tutors

Segment A – 1 test

Laubach Literacy New 
Brunswick

Moncton and
Fredericton, N.B.

Community literacy 
program with volunteer 

tutors
Segment A – 1 test

Learning Centre for 
Georgina

Keswick, Ont. Basic literacy program Segment A – 1 test

Aurora College
Inuvik and Fort 
Simpson, N.W.T.

Basic literacy program
Segment A – 2 tests
Segment B – 2 tests

FutureWorx Truro, N.S.
Workplace and 

employment skills 
training program

Segment C – 1 test
Segment D – 1 test

Bow Valley College Calgary, Alta.
Post-secondary career 

training
Segment E – 2 tests
Segment F – 1 test
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■■ statisticaL■anaLysis
The statistical analysis process included two 
types of analysis: item analysis, which looked at 
the construction of the test questions and texts, 
and response analysis, which looked at how 
learners answered the questions. The results 
of these analyses were used to determine the 
final placement of both texts and questions in 
the Read Forward segments, and to determine 
which texts or questions should be altered or 
removed altogether from the final product.

For the item analysis, two analysts reviewed 
each text in every test. They determined the 

text’s basic properties: its vocabulary level; its 
readability level; and its length in terms of 
characters, words and sentences. They also rated 
each text based on how familiar the content 
would be to the potential users; whether the 
context of the information involved the home, 
the community or the workplace; and what 
type of text was involved, for example, whether 
it was a narrative or instructive text.

They then analyzed each question to determine 
its level of difficulty. This analysis considered 
multiple factors:

PRINCE 
GEORGE

INUVIK

FORT 
SIMPSON

SLAVE
LAKE

CALGARY

OTTAWA

SELKIRK

MONCTON
FREDERICTON

KESWICK

TRURO
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✦✦ The process the reader needed to follow 
to determine the answer

✦✦ How information was grouped within the text

✦✦ Whether the answer required comparisons

✦✦ Whether there were distractions in the 
text, in the questions or potentially 
arising from background knowledge

✦✦ How many pieces of information 
constituted a complete answer

✦✦ Whether the question required literal, 
conditional or text-based inference to 
understand both the content of the text and 
what is required for an appropriate answer

✦✦ How concrete or abstract the information 
was, in terms of both the information in 
the text and the information required to 
complete the answer

For the response analysis, an analyst reviewed 
each of the tests written and marked in the 
national pilot, and recorded the results for 
each test-taker, noting which questions were 
answered correctly and which were answered 
incorrectly. This allowed for an understanding 
of the overall trends of correct responses and 
identified problematic texts and questions.

All of the data was then sent to Fernando Cartwright 
of Polymetrika, Inc., a psychometrician who 
specializes in analyzing large-scale assessments 
including IALS who designed the item analysis 
protocol. He processed the data for the final 
analysis. By combining the results of the item 
analysis and the response analysis, he concluded 

that the tests were designed in accordance with 
the principles of the IALS framework. He also used 
the statistics from the analysis to determine the 
most appropriate segment for each question. The 
Read Forward team then used this information 
to guide the realignment of the questions and 
texts for the final version of the resource.

■■ feedback■and■revisions■
from■Phase■2
In addition to the statistical analysis outlined 
above, feedback was again collected from 
the learners who wrote the tests during the 
second, national pilot. This time, feedback 
was also collected from the instructors and 
program coordinators who administered the 
tests. This feedback, combined with the item 
and response analyses, resulted in a number of 
changes to the Read Forward resource that were 
implemented before printing the final product. 
These changes included:

✦✦ Improving the wording of questions

✦✦ Altering confusing graphics

✦✦ Correcting typos

✦✦ Removing and replacing questions and 
texts that were deemed unsuitable

✦✦ Moving questions and texts to the most 
appropriate segment

✦✦ Ensuring a final balance in each test so 
that 60 per cent of the questions require 
reading proficiency at the level of difficulty 
of the current segment; 20 per cent of the 
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questions require proficiency from the segment below; and 
20 per cent from the segment above.

The Advisory Committee

Throughout the entire process, the project staff worked closely 
with an advisory team of adult learning experts from across 
Canada. Their input was sought at crucial junctures along the way 
so that their observations and expertise could inform overarching 
considerations such as adhering to the Read Forward framework, 
selecting piloting processes and partners, determining effective 
printing and distribution methods, and ensuring usability of the 
final product in the field. The committee was also closely involved 
in reviewing individual tests and provided valuable advice about 
the choice of specific texts and questions, various considerations 
about the graphics, and design of the results feedback form.
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